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ABSTRACT
The lack of teacher training and textbook teaching materials for developing
pragmatic awareness in ESL (English as a second language) and EFL (English as a
foreign language) classrooms has led to a gap in the development of students’
communicative competence in English as a second or foreign language. The purpose of
this project is to provide an opportunity for teachers, who may be unaware of how to
recognize their own first language pragmatic competence, to learn how to reverseengineer their innate knowledge and then use those strategies to create practical,
teachable lessons for their students to gain pragmatic awareness in their second language.
The project, a 2-day, professional development workshop for teachers of adult ESL and
EFL students, includes a printable workshop manual for the presenter of the workshop
along with PowerPoint slides for easy-to-use visuals in the presentation of the workshop.
The presentation materials also include worksheet handouts for hands-on activities for the
workshop participants. The use of practical, active-participation training combined with
reviewing the theoretical components of pragmatics has the potential to significantly
increase the conscious 1st language pragmatic awareness that teachers of language need in
order to teach that same awareness to 2nd language speakers. This project is designed to
be used in the training of both new and experienced teachers, allowing them to gain
valuable knowledge and increase their skills in teaching communicative competence in a
foreign language.
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CHAPTER I
INTRODUCTION
Statement of the Problem
As fluent speakers of a language, most of us never think about how what we are
saying to another fluent speaker is understood by that person. Sometimes our words are
misunderstood, and usually we can clarify our meaning quite quickly with a short
explanation of some kind. But most of the time, in predictable situations, we and the
person we are speaking to understand each other, and our exchange of words does not
require any further explanation; we get a predictable response to the utterance we have
initiated, and we feel certain that we were understood. When our language is direct, such
as when we are asking the question, “what time is it?”, what we are saying is clear and
we are very likely to be understood by the person we are speaking to, even if they are not
a fluent speaker of our first language. However, when we use indirect language, in a form
such as, “excuse, me, but do you have the time?” we are still asking a question, but we
have now put that question in the form of a request by using an indirect, polite form of
the language to do it. In choosing this indirect and polite form of language, we are using
what are called “indirect speech acts” (Yule, 2014, p. 132). Speech acts such as this, and
others, including other forms of requests, advice, greetings, suggestions, excuses,
apologizing, clarifying, inviting, sympathizing, refusing, complimenting and thanking,
among others, are all studied as potentially problematic elements of the field of
linguistics known as pragmatics or interlanguage pragmatics (Bach, 2006; Diepenbroek
& Derwing, 2013; Ishihara & Cohen, 2014).
Pragmatics, as described by Yule (2014) is considered, “ …the study of ‘invisible’
meaning, or how we recognize what is meant even when it isn’t actually said or written”
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(p.126). But quite often what is missed in English language instruction is the teaching of
how to apply the linguistic basics of the grammar and vocabulary of a language, while at
the same time taking in to account the social factors that surround every exchange of
utterances: the social distance between speaker and listener, the possible imposition of
the request, and any social taboos about what might be said or asked (Ishihara & Cohen,
2014; Thomas, 1983). These factors influence the level of politeness or formality needed
in an individual speech act, but they can be heavily influenced by the L2’s (second
language speaker’s) native language and cultural background, which might be vastly
different from those of the English speakers they are conversing with (Ishihara & Cohen,
2014; Thomas, 1983). What can seem like a very basic exchange of words can cause
what is known as pragmatic failure; when the intention of the speaker is misunderstood
by the L2 listener, or the intention of the L2 speaker is interpreted as rude or
inappropriate by the L1 (native language speaker) (Kim, 2016; Thomas, 1983). It is the
lack of awareness on the part of many second language English teachers about the
pragmatic failure of many ESL (English as a second language) an EFL (English as a
foreign language) students that is the reason for my interest in providing a means for
second language English teachers to explore why and how to include the teaching of
pragmatics in their classrooms alongside their more traditional lessons (Bardovi-Harlig &
Mahan-Taylor, 2003; Ishihara, 2011, Vellenga, 2004; Vellenga, 2011).
Most native speakers of English use indirect speech acts without thinking about
them, and most of the time they get a predictable response from the person they have
spoken to using that particular speech act (Wardhaugh & Fuller, 2015). But these normal,
common forms of speech represent a host of issues for ESL and EFL students, including
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unusual grammar structures and the true, but not necessarily obvious function of these
utterances (Wardhaugh & Fuller, 2015). These are forms of the language that are only
minimally taught in most English language classes but have the potential to cause
embarrassing failures of communication if not understood well by second language
learners (Bardovi-Harlig & Mahan-Taylor, 2003; Kim, 2016; Shokouhi & Rezaei, 2015).
Failures can include situations such as directly translating specific cultural constructs for
compliments (such as sarcasm) which may be received in English as rude or insensitive,
or neglecting social status in the belief that there is no difference in how one speaks to
elders or persons of higher supervisory status in a workplace than how one might speak
to a friend or family member (Kim, 2016).
Common speech acts can include apologizing when you have done something
wrong, or graciously accepting a compliment (Bach, 2006). We use them to politely take
turns in a conversation, use language that is appropriate for different situations; speaking
differently to a young child than to our boss, for example, and to quickly rephrase what
we are saying when we are misunderstood. These are elements of the language that make
it polite and agreeable, and allow us to maintain strong functional relationships with the
people we interact with, but there is more to them then just grammatical accuracy; to use
them successfully requires an understanding of the social impact of each, and the
complications of social standing of both speaker and listener (Social Language Use
(Pragmatics), n.d.). It is actually quite possible for native and fluent speakers of a
language to fall victim to pragmatic failure in their own home languages as well, for
example in an exchange between two native speakers of the same language who have
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different cultural backgrounds, that might include, “workers and management, ethnic
minorities and the police” for example (Thomas, 1983, p. 91).
Once the practicality and true necessity of understanding pragmatics is clearly
elucidated, it would seem that having this aspect of learning language appear in language
textbooks, alongside exercises for grammar, vocabulary, pronunciation and idiomatic
expression would be a given. Unfortunately, that is not the case for many of the
commonly used textbooks available for ESL and EFL instruction. Pragmatics instruction
is often considered an afterthought, and rarely makes a significant appearance in
students’ textbook materials (Vellenga, 2004). Therefore, if a teacher wishes to teach this
subject to their students it becomes incumbent upon each individual instructor to include
their own self-created lessons to cover pragmatic instruction in addition to or in place of
the published textbook materials they may already be using. Many ESL and EFL
instructors may receive little to no exposure to this subject in their teacher-training, and
even less understanding of how to teach it or why it is so vitally important to their
students (Vellenga, 2004). A lack of general understanding of the need for learning
pragmatics, combined with a dearth of commercially available teaching materials, is
creating a void in the lessons of many English language learners. Providing training to
ESL and EFL teachers on the benefits for their students of learning pragmatics, and how
they can include pragmatics instruction in their classes, could help increase the possibility
that students learning English will gain the pragmatic competence they need to be
comfortable, competent and successful using English in an English-speaking culture
(Kim, 2016; Lihui & Jianbin, 2010; Thomas, 1983; Vellenga, 2004).
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Minimal pragmatic teaching materials in ESL and EFL textbooks (Diepenbroek &
Derwing, 2013; Vellenga, 2004), the absence of a mandate to teach pragmatics in most
course curriculums even though the students themselves might express a desire to learn
about it (Diepenbroek & Derwing, 2013; Kim, 2016, Yuan et al., 2015), and the lack of
teacher training on the basics of pragmatic awareness (Vasquez & Sharpless, 2009;
Vellenga, 2011; Yates & Wigglesworth, 2005), have led to an imbalance in ELLs’
communicative language education. To correct this imbalance, there is a need to provide
practical and theoretical instruction to teachers, so that they may discover for themselves
the value of teaching pragmatics by first developing their own pragmatic awareness and
then learning strategies for teaching it to their students.
Purpose of the Project
Through both my own personal experience teaching ESL at adult schools, using
the latest textbooks, as well as my research into the studies of other scholars regarding
textbooks and teaching techniques, it has become clear to me that there is a particular
need to increase the awareness among teachers of English to adults of the theory of
communicative competence and how it is directly related to cultural awareness of the
sociolinguistic variables and cultural values underlying spoken language (Celce-Murcia,
2008). By providing a means of showing teachers how to raise their students’ awareness
of these social and cultural variables that affect people’s communicative behavior,
teachers can open new doors to their students to be able to better form beneficial
relationships with fluent speakers of the language. As noted by Bardovi-Harlig and
Mahan-Taylor (2003), “A pragmatic error may hinder good communication between
speakers, may make the speaker appear abrupt or brusque in social interactions, or may
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make the speaker appear rude or uncaring” (p. 38). Teachers may be in the best position
to provide students with the opportunity to acquire this invaluable knowledge.
The purpose of this project is to create a reproducible, in-person, two-day
workshop to provide an opportunity for teachers to learn the need for and benefit of
teaching pragmatics to their ESL and EFL students. The audience for this project is
teachers of adult ELLs (English language learners) at adult schools, private language
schools, and community college and university IEP on-boarding programs. The project
creates an opening for teachers to see how much they already know about applied
pragmatics by having them examine their own pragmatic awareness of English,
something most teachers of ELLs have never experienced in their own teacher training
(Ishihara, 2011; Vasquez & Sharpless, 2009; Vellenga, 2011; Yates & Wigglesworth,
2005). By providing concrete examples of the disadvantages of not having pragmatic
awareness (Kim, 2016; Lihui and Jianbin, 2010), and practical methods for teaching it
(Ishihara & Cohen, 2014; Vellenga, 2011), the end goal is to get teachers interested in
and excited to bring pragmatic instruction into their classes. Because pragmatics is not
yet widely covered in the textbooks used in most ESL and EFL classrooms, part of the
workshop includes giving teachers access to ideas for creating their own teaching
materials, and learning about what other materials they can find already created in print
and online that can be used directly or modified for their own specific use (Koran, 2015;
Vellenga, 2004).
This project is designed to fill a still largely unacknowledged gap in both teacher
training and commercial material development for classroom teaching of pragmatic
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awareness to adult English language learners (Ishihara, 2011; Koran, 2015; Vasquez &
Sharpless, 2009; Vellenga, 2004; Vellenga, 2011; Yates & Wigglesworth, 2005).
Theoretical Framework
In reviewing the literature regarding the teaching of pragmatics, the overriding
theme of nearly every article and study is the theory of communicative competence, or
“the general ability to use language accurately, appropriately, and flexibly” (Yule, 2014,
p. 288). Communicative competence is used as an umbrella-term to cover several
different types of competences necessary for successful communication in a language.
These competences can be broad or quite specific, depending on different points of view,
and in some cases, might even be in conflict with each other. In general, most scholars
are in agreement that the idea of communicative competence was first created by the
anthropological linguist Dell Hymes in 1967, in response to the theories of linguist Noam
Chomsky (Celce-Murcia, 2008; Koran, 2015). Chomsky posited that all that was required
to show language acquisition was linguistic competence, or the ability to recognize and
use grammar structures correctly (Celce-Murcia, 2008). Hymes proposed that to be able
to truly communicate in any language required a thorough knowledge of the culture as
well (Hymes, 1967). Once this second element, sociolinguistic competence, was added to
linguistic competence as a requirement for true communicative language ability, the term
communicative competence came to cover all the subsequent competences to be
discovered and labeled underneath its designation (Hymes, 1967). Many scholars today
choose to follow the 3-part theory proposed by Canale and Swain in 1980, that the three
competences that together create communicative competence are grammatical
competence (formerly called linguistic competence), strategic competence (the ability to
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correct or repair communication breakdowns), and sociolinguistic competence
(understanding of the linguistic cultural background) (Canale & Swain, 1980; CelceMurcia, 2008; Kim, 2016; Koran, 2015; Lenchick & Ahmed, 2013). Some scholars have
focused on the proposals of language institutions in their pursuit of clear-cut definitions
of language acquisition, such as the Common European Framework (CEFR) and their
theory of communicative language competence that includes linguistic competence,
sociolinguistic competence and pragmatics competence as its own category (Koran,
2015). One American scholar has proposed her own more detailed theories that in
addition to the ideas of grammatical, strategic and sociolinguistic competence, also
includes interactional (directly related to sociocultural; how to express opinions and
feelings, how to open and close conversations, how to interrupt), formulaic (fixed chunks
of language used commonly in everyday situations, like of course, all of a sudden, how
are you?) and discourse competence (the selection and arrangement of words to achieve
unified spoken language) (Celce-Murcia, 2008). No matter which specific competence it
might be labeled as, the idea of a language learner having the ability to understand
pragmatics is universally understood to be linked to understanding the culture of the
language itself, and the study of intercultural differences. Marianne Celce-Murcia
explains what is so crucial about learning culture as relates to pragmatic competence, and
therefore communicative competence:
If the goal of language instruction is communicative competence, language
instruction must be integrated with cultural and cross-cultural instruction…the
social structure of the culture should also be covered especially if the target
culture differs in important ways from the learner’s culture...teaching language
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through content is one of the most effective means available for achieveing
communicative competence in a second or foreign language. (Celce-Murcia,
2008, p. 51)
The need for studying cultural and cross-cultural differences between a student’s home
language and the English they are learning is a key element in reaching true
communicative competence. But there is a danger of over-simplification if the cultural
lessons are too generalized or homogenized (Lenchick & Ahmed, 2013). The need for
cultural awareness of the target language being learned is critical if the students are to be
able master communicative language. By providing cultural context,” ...it is hoped that
learners will appreciate the pragmatic behavior of native speaker once they are aware of
the systems of cultural belief, values, and norms that make such behavior in/appropriate”
(Lenchick & Ahmed, 2013, p. 85).
Significance of the Project
My interest in studying pragmatics and learning how to teach it started while I
was taking my first linguistics course and the subject came up, however briefly,
surrounded by the more commonly known subfields of semantics, grammar, phonology,
and syntax. Of all the subfields, pragmatics became of special interest to me because of
both where I saw it missing in several native English speakers that I know, as well as how
it is just barely understood by my ESL students, even when they have very high levels of
grammar and vocabulary study to their credit. Even if these speakers could use grammar
and syntax and semantics in easily understood ways, somehow the use of pragmatics
stumps them, and worse, some are unaware of the fact that they are missing this essential
component of communicative understanding vital to success in so many areas of life,
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including career, education and both short-term and long-term relationships with English
speakers (Bardovi-Harlig & Mahan-Taylor, 2003). It was when I saw that one did not
have to be a non-native speaker of a language to miss this important layer of meaning in
language that I became infinitely more curious about why it was missing in most
published ESL teaching materials, and later how it could be taught to adults in order for
them be able to reap its benefits and vastly improve their personal and professional
relationships.
Many well trained and experienced teachers have not had the benefit of learning
about the need for and advantages of learning about pragmatics and how it can benefit
their students (Bardovi-Harlig & Mahan-Taylor, 2003; Lihui & Jianbin, 2010; Vellenga,
2004). This workshop provides an opening for teachers to gain new pragmatics
knowledge, improve upon their existing knowledge of pragmatics, and try out some
teaching practices they may not have tried before. It will also expose them to the wealth
of new materials being created and compiled by other teachers to help ELLs gain better
communicative competence through learning how pragmatics can affect their
grammatical and socio-cultural abilities in all their English communications.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
The problem, as stated in Chapter I, is that in a large number of ESL and EFL
classrooms pragmatics lessons are either taught only minimally or ignored altogether
even though a large amount of research has been conducted regarding understanding
pragmatically influenced speech acts such as requesting, refusing, apologizing or
complimenting, among others (Bardovi-Harlig & Mahan-Taylor, 2003; Siegel, 2016;
Vellenga, 2004). There are many factors pointing to why this situation exists, including
time constraints, specific curricular requirements and lack of teacher education on the
subject (Ishihara, 2011; Siegel, 2016; Vellega, 2011).
This literature review covers three areas related to the teaching of pragmatics. The
first section addresses the lack of pragmatic instruction and the inconsistent use of
pragmatic instruction in published textbook materials for EFL and ESL students by
assessing if the textbooks are providing enough value in teaching pragmatics, or if they
could provide more. The next section addresses opinions of the ELLs learning about
pragmatics in EFL classrooms, and their perspectives on both learning how to use
pragmatics and the need for teaching it. I examine the surveyed opinions of the students
themselves, and whether or not they understand what pragmatics means, if they value
learning it, and if they believe they can learn it and retain what they have learned so as to
be able to use it successfully in conversation with fluent English speakers. The last
section considers the issues surrounding the reasons for inclusion of socio-cultural
exposure in the EFL and ESL classroom, and the importance of effective teacher training

12
to improve the odds that ELLs will gain the appropriate level of pragmatic understanding
necessary to become effective communicators in English.
Pragmatics Instruction in Textbooks
In many studies regarding the need for pragmatics instruction in EFL and ESL
classrooms it has been pointed out that the primary tool used by most English language
teachers is a professionally published textbook, often prepared by one of many publishers
that specialize in language instruction (Diepenbroek & Derwing, 2013; Garinger, 2002;
Koran, 2015; Vellenga, 2004). For many language classrooms, a textbook provides the
primary source of material instruction, and in some cases, even the class curriculum
(Diepenbroek & Derwing, 2013; Garinger, 2002; Koran, 2015).
Diepenbroek and Derwing (2013) conducted a study evaluating several integrated
skills textbooks used for new immigrants to Canada learning English as a second
language, specifically looking for lessons on pragmatics and oral fluency. Their study
included discussion of why textbooks were most often the cornerstone of teachers’
teaching materials, and one of the main reasons for the use of textbooks, including series
of textbooks across multiple levels of language proficiency, was to standardize content
for the students, making it easier for the students to move between levels as their
proficiency with the language increased. It was also pointed out that for newer teachers in
particular, having a textbook as a guide for sequencing lessons has become an invaluable
resource, especially in programs without a completely standardized curriculum; in effect,
the textbook then becomes the curriculum for some classes (Diepenbroek and Derwing,
2013; Garinger, 2002; Limberg, 2016; Wen-Cheng, Chien-Hung & Chung-Chieh, 2011).
This reliance on textbooks for the majority of source material in a language classroom
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can have some benefits for students by providing them a tangible source of lesson
material to work with in the classroom and to use outside of class for homework and
further study (Wen-Chang et al., 2011).
Having pragmatic lessons integrated into the textbook would seem to be a logical
expectation of teachers and curriculum administrators, however, what studies have shown
is that while there may be some pragmatic references or even minimal pragmatic teaching
instructions, they tend to be limited in scope, introduced without context to help the
students use them in multiple, varied situations, or sometimes inappropriately applied to
lessons on grammar or culture (Bardovi-Harlig, Hartford, Mahan-Taylor, Morgan &
Reynolds, 1991; Siegel, 2016; Vellenga, 2004).
Unfortunately, what was pointed out in direct studies evaluating textbooks as
source materials for teaching pragmatics was that more often than not the materials
created do not use authentic language samples, and in the case of EFL textbooks this lack
of authenticity is particularly discouraging, since in an EFL context this might be the only
regular opportunity for students to practice the language following authentic models of
what actual conversation in the target language would sound like (Koran, 2015; Lihui &
Jianbin, 2010; Vellenga, 2004).
A central element to the teaching of pragmatics is being able to provide a solid
frame of reference or context to the speech acts illustrated in EFL and ESL textbooks; the
context of a given conversation is not just the words spoken between two individuals, but
the relationship between those speakers and the circumstances in which the conversation
takes place, and the textbooks evaluated in these studies failed to make this information
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clear to the student readers or teachers (Diepenbroek and Derwing, 2013; Limberg, 2016;
Vellenga, 2004).
In addition to the lack of pragmatic lesson materials in language textbooks,
teachers self-report that they do not often provide additional instruction in pragmatics,
even if they understand the benefit to their students, due to the amount of extra time and
work involved (Vellenga, 2004).
In short, a significant number of English language textbooks for EFL and ESL
classroom do not cover pragmatic instruction in any meaningful way, or do not cover it at
all, and therefore leave most teachers with the labor-intensive task of creating their own
materials if they wish to include pragmatic instruction in their classes, but even for
teachers who are aware of this situation, they might lack the teacher training to be
comfortable creating their own materials for use teaching pragmatics in their classrooms
(Diepenbroek & Derwing, 2013; Vellenga, 2004).
Students’ Awareness and Perceptions of Pragmatics Instruction
As an ESL instructor in the United States, I have wondered both what level of
awareness my students have about what pragmatics is, and what the actual teaching of
pragmatics means to them. As it turns out there are a few studies of students’ thoughts on
this subject regarding EFL students studying English in their home countries. These
studies of EFL students’ awareness of and perceptions of pragmatics instruction produced
valuable insight into the students’ understanding of what specific pragmatic instruction
was, why it was necessary and what specifically they were learning in class. The students
themselves also had suggestions for how to improve their own classroom experiences
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regarding learning interlanguage pragmatics (Kim, 2016; Lihui and Jianbin, 2010; Yuan,
Tangen, Mills, & Lidstone, 2015).
In Kim’s (2016) study of Korean University students in Korea, the perceptions of
the student reaction to receiving different types of pragmatic instruction were measured
for the effectiveness of the direct teaching of pragmatics and the results were mostly quite
positive. These were Korean students learning English at university in their home
country, many having studied the language for at least 10 years, but only within their
home country, never having lived in an English-speaking culture. Different types of
instruction were evaluated, including implicit and explicit teaching methods. Via surveys
and personal journal entries the students overwhelming reported that after they had
learned several basic speech-act sets for actions such as apologizing and complimenting,
and they were beginning to feel more confident in their use of the language because of
this newly gained cultural and grammatical knowledge. This confidence was motivating
to most, providing them the inspiration to continue to pursue further pragmatic study.
Those students who had positive responses to instruction reported that they felt the
lessons were practical, interesting and important to maintaining good relationships. Those
who had a negative view of the lessons were mostly students who had learned these types
of speech acts before and therefore found the lessons boring, or who did not see a need to
use them since they believed that they would never be in a situation where they would
need to communicate with native English speakers on a regular basis. While this positive
feedback was important, what was most interesting were the things the students reported
that they did not expect, and were surprised by, including learning that many common
pragmatic phrases cannot be translated directly from Korean to English, because in
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English they would sound like insults, so the students must focus on the English forms
without translating to use them correctly; this type of negative transfer, translating
directly from a students’ L1 to L2 without consideration for linguistic or cultural norms
of the L2 can lead to pragmatic failure (Lihui & Jianbin, 2010). They also came to realize
that there were several complex grammar structures associated with pragmatic speech
acts that required diligent study to master, and that they had not realized that there
actually was a polite form of speaking English (Kim, 2016).
In an Australian study of Chinese university students’ perceptions of learning
pragmatics instruction in China (Yuan et al., 2015) the authors found that the majority of
the students they surveyed wanted more pragmatics instruction in class. The survey given
to 237 first year students in Shanghai, China, after one semester of university instruction
in English, posed questions to first ascertain the students’ understanding of what
pragmatics meant (for the purposes of the study their definition was how to use English
communicatively versus a linguistic-only understanding of the language). The study
pointed to the emphasis in the Chinese education system on learning English to pass
written examinations, even though the 2007 College English Curriculum Requirements
(CECR), created by Chinese English education experts in China, for use at all Chinese
universities teaching English, stated that the objectives of their English teaching
programs are to enable students to use English in such a way as to effectively
communicate in social situations, especially in listening and speaking (Yuan et al., 2015).
Questions asked included eliciting students’ opinions about whether they believed, “that
the knowledge of how to use the language is as important as linguistic knowledge…”,
and,” …teachers should teach us how to communicate with people and how to use
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English appropriately in the classroom” (Yuan et al., 2015, page 4). The aim of the
survey was not to discover the students’ actual level of pragmatic understanding, but to
understand their opinions about pragmatic competence in their University English classes
(Yuan et al., 2015). What they found was that while some students did prefer to focus on
their linguistic knowledge and preparing for their English examinations, many students,
in fact a majority, indicated that their preference was to focus on learning communicative
skills, with a focus on the use of authentic learning materials such as original English
movies, newspapers, and magazines. A significant number of the students surveyed (over
82%) indicated that were unhappy with the current teacher-centered, grammar-translation
methods used in their university English courses, and even though this method has been
the common practice in the Chinese education system, it has not been updated to reflect
both the students’ desire for communicative language learning and the CECR revised
curriculum requirements for a focus on communicative language education, that would
necessarily include pragmatics instruction (Yuan et al., 2015, p. 11).
In a 2010 study of Chinese learners’ pragmatic failure, Lihui and Jianbin
set out to interview a mix of students at ZheJiang University, all of them randomly
selected from a variety non-English majors. The students were surveyed via open-ended
questionnaires for their responses to several questions that required respondents to adhere
to pragmatically appropriate language for situations involving greeting, introducing,
closing conversations and exiting, responding to invitations and compliments, and
apologizing. They had to answer the questions without assistance, and on review their
answers showed only a 66% rate of appropriate responses, meaning a 33% instance of
pragmatic failure (Lihui & Jianbin, 2010, p. 45). While neither the students nor the study
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authors were surprised at this result, the authors went on to ask the students why they
thought they were unable to be more successful with their English language practice
regarding pragmatic understanding. The students’ responses revealed their belief that the
main reason for their pragmatic failure was the significant cultural differences between
China and English-speaking countries, and their own lack of familiarity with western
English-speaking culture and social conventions (Lihui & Jianbin, 2010). They indicated
that in classroom settings, where all of them were studying English as university, there
was no emphasis on learning the culture or cultural practices of their target language.
Some students made a point of seeking out their own exposure to English speaking media
by watching English language television and films, and reading English newspapers and
magazines, but with the exception of these self-motivated students, the majority of the
students surveyed were not receiving any additional teaching on pragmatic knowledge
needed to use English in a communicative context (Lihui & Jianbin, 2010). Similar to the
study conducted by Yuan et al. (2015), the students in Lihui and Jianbin’s 2010 study
indicated that they were unhappy with the lack of authentic materials being used in their
English classrooms and would like to see in increase in more real English conversational
examples in their classroom materials (Lihui & Jianbin, 2010).
While the studies cited here relating to EFL students’ perceptions of their own
learning about interlanguage pragmatics and how it can benefit their communicative
abilities in English are limited in scope, since they only represent the experience of
students in two geographically related countries, they still provide interesting insight to
the understanding of how learning pragmatics can affect students’ abilities and
motivations to keep learning a foreign language. The suggestions raised by students
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themselves in all three studies about the increase in use of authentic materials and shift in
focus away from linguistic only teaching to a more communicative focus seems a clear
indicator that even if their teachers are not yet prepared to help these students concentrate
on being more effective communicators, the students themselves are ready (Kim, 2016;
Lihui & Jianbin, 2010; Yuan et al., 2015).
Gaining Socio-Cultural Exposure:
The Value of Teacher Training in Pragmatics Instruction
It is fairly common practice for language teachers to talk to their students about
the culture of the language they are teaching, but the culture they bring to class is most
often about holidays, history, religion, government, food, literature, and art (Kilickaya,
2004; Yeganeh & Raeesi, 2015). They might include social practices or generally held
beliefs, maybe even discuss common greetings and closings of conversation, all of which
have great value to the student in terms of understanding the target language better
(Kilickaya, 2004; Yeganeh & Raeesi, 2015). But what appears to be frequently missing
from discussion of culture in EFL and ESL classrooms is the cultural practice of how to
use pragmatic norms, the elements of pragmatic usage that inform each interlocutor’s
process of choosing how to address each other in common discourse (Bardovi-Harlig &
Mahan-Taylor, 2003; Ishihara, 2011; Thomas, 1983; Vasquez & Sharpless, 2009;
Vellenga, 2011; Yates & Wigglesworth, 2005). Students might learn all about the
traditions and unusual aspects of a given English speaking culture, but many of them are
not learning about the reasons their teacher might choose use a very different form of
language to make a request of their supervisor or professor than of their friend, or their
student, for example. The elements of pragmatics practice are actually not that
complicated, but since they are rarely taught in a practical manner in most TESOL
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teaching programs, even native English-speaking teachers are often unaware of what they
are and how to teach them to their students (Bardovi-Harlig & Mahan-Taylor, 2003;
Ishihara, 2011; Vellenga, 2011). Studies have borne out that students do benefit from
explicit pragmatics instruction in a classroom setting (Bardovi-Harlig & Mahan-Taylor,
2003; Ishihara, 2011; Vellenga, 2011). And there is new and mounting evidence that
providing pragmatics instruction to teachers benefits their teaching practice, and
ultimately, empowers their students to better communicate in their target language.
(Bardovi-Harlig & Mahan-Taylor, 2003; Vasquez & Sharpless, 2009; Vellenga, 2011).
More than just expressing politeness, learning the pragmatic rules of a language
gives students of that language choices; choices in how to express themselves and how
they want to be understood, and more importantly, how not to be considered rude or
insulting when they speak to fluent speakers of that language (Bardovi-Harlig & MahanTaylor, 2003; Thomas, 1983; Yates & Wigglesworth, 2005). They can choose to learn a
few specific pragmatic conventions of a particular language and follow them exactly, or
they can alter their style of speaking or writing to accommodate their own home culture
to a degree (Bardovi-Harlig & Mahan-Taylor, 2003; Thomas, 1983). Providing metapragmatic instruction on how to incorporate pragmatic rules into their everyday speech
acts can empower students, beginning by allowing the students to participate in a study of
contrastive analysis, comparing pragmatic practices in English with those of their home
language. (Vellenga, 2011). This exercise can help demonstrate to students that all
languages have pragmatic systems, but they are not all the same (Bardovi-Harlig &
Mahan-Taylor, 2003, Vellenga, 2011). The pragmatic norms that students need to learn
can be framed by three essential elements: the “size of imposition,” culturally taboo
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topics, and “cross culturally different assessments of relative power or social distance”
(Thomas, 1983, pp. 104-105).
There are basic building blocks to this practice of using pragmatics effectively,
but native speakers are often completely unaware of how they work, or even that they
involve options for choices that can be taught. (Bardovi-Harlig & Mahan-Taylor, 2003;
Vellenga, 2011; Thomas, 1983; Yates & Wigglesworth, 2005). Of particular importance
is the fact that many non-native English teachers may lack some of the awareness and
practical knowledge that native speakers (may or may not) have about why English
speakers say things the way they do, and would need extra instruction on how to create
authentic materials to teach pragmatic speech acts and expressions (Kim, 2016; Shokouhi
& Rezaei, 2015). But pragmatics so far has had limited showing as a practical course for
teaching training and the theoretical emphasis seems to be having little impact on
convincing many teachers of the value of teaching it (Vasquez & Sharpless, 2009). In a
study by Vellenga (2011) she pointed to the attitudes of many teachers who either did not
see the point in spending their time, most likely volunteer time, learning about this facet
of language that would have little impact on their students’ lives, or they might have a
vague notion of the value of it, but did not know how to begin putting together the
lessons to provide useful instruction in their classrooms. But the field of pragmatics is
much more complex to teach than many teachers have been led to believe:
Within second and foreign language studies and teaching, pragmatics
encompasses speech acts, conversational structure, conversational implicature,
conversational management, discourse organization, and sociolinguistic aspects of
language use, such as choice of address forms. These areas of language and
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language use have not traditionally been addressed in language teaching curricula,
leading one of our students to ask if we could teach him ‘the secret rules of
English’. (Bardovi-Harlig & Mahan-Taylor, 2003, p. 37)
The benefits of providing TESOL teachers with practical training in how to teach
pragmatics during their certification studies, or professional development studies after
they have been working as teachers seems clear, but it seems that not everyone is
convinced of this necessity (Vasquez & Sharpless, 2009; Vellenga, 2011).
Perhaps the teachers and TESOL program administrators who do not feel there is
much value to teaching applied pragmatics should spend some time reviewing the studies
that are showing just how much of a benefit it can be. In Ishihara’s 2011 study of
Japanese teachers going through re-certification to teach in Japan, the teachers in her
study had to work together to find common ground in their understanding of what
authentic materials would really look like, an essential component to teaching pragmatics
to ELLs, and this exercise demonstrated that even teachers reluctant to embrace
pragmatics as a teaching topic can change their minds when enough evidence is
presented, and they work together to evaluate materials. In Yates and Wigglesworth’s
2009 research on the effectiveness of professional development in pragmatics they found
that teachers who participated in not just learning about the building blocks of pragmatic
structure but also in doing collection and analysis of data, specifically about the speech
act of requesting, increased their own understanding of how pragmatics works in their
own language by a significant amount. But by far the most telling study of teacher
training in pragmatics instruction was Vellenga’s 2011 study that asked teachers to take
the lessons she had created herself, teach them in their classrooms and report back the
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results to her at the end. The resistance to anyone participating in her study must have
been extraordinarily discouraging; it took over 4 years for her to find just a handful of
teachers willing to conduct this study with her, and they were able to do so from their
home cities, since she was able to conduct this project remotely (Vellenga, 2011). But the
response she got after the teachers took the time to learn the materials, introduce them to
their students and report back to her was quite telling. All of the participants saw the
value in not just what they were teaching, but in what they had learned themselves about
the purpose of pragmatics and why their students need to learn how to use it in English
(Vellenga, 2011).
Summary
The literature reviewed for this field project covered only a portion of the amount
of information being produced around the study of pragmatics in teaching and learning a
foreign language. With more and more studies showing the need for teaching it, and the
lack of information in commercially available texts, it is my hope that positive change is
coming to this discipline soon (Diepenbroek & Derwing, 2013; Limberg, 2016; Vellenga,
2004). The studies of textbooks and their lack of pragmatic materials is discouraging, but
again, the number of studies being conducted gives me hope that publishers will start to
hear from teachers and program administrator that they want to see it in their books in the
near future. Hearing directly from the students in the studies regarding their perceptions
of learning pragmatics provides extremely useful information for promoting the teaching
of pragmatics to teachers so they can in turn teach their students (Kim, 2016; Lihui &
Jianbin, 2010; Yuan et al., 2015). While I found the studies of EFL students’ perceptions
of learning about pragmatics useful and engaging, I will also continue to look for studies
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that include students from other language groups, and ESL students in native Englishspeaking countries for their own perceptions of this subject. Finally, regarding the studies
about the benefits of bringing socio-cultural awareness about pragmatics to both students
and teachers, I am encouraged that teachers who have decided to give pragmatics studies
for themselves and lessons for their students a try have found such positive results
(Ishihara, 2011; Vasquez & Sharpless, 2009; Vellenga, 2011).
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Brief Description of the Project
The project is a professional development workshop for teachers of adult ESL and
EFL students to learn how to teach pragmatic awareness to second language speakers. It
is designed to be delivered in person, over two sessions, with each session expected to
take approximately 4.5 hours to present. The workshop is written out as a printable
presenter’s manual and includes two PowerPoint slide presentations, one for each session
of instruction. The workshop manual begins with a section of basic instructions and
logistics, including a table of recommended timings for each section of material to be
presented, recommended materials for presenter and participants, instructions on how to
use the manual, and the overall workshop objectives. Following the basic workshop
instructions, the manual has two main sections, one for each session of the workshop.
Each sub-section of the two main sections includes screen-shots of all of the PowerPoint
slides for that section, with instructions for how to present the information on each slide,
and any accompanying activities for that portion of the workshop. Session one of the
workshop instructions begins with a discussion of what pragmatics means as a linguistic
term, then a brief general overview of the history of pragmatics and how that history fits
into the study of linguistics in general. Next, it goes through the basic components of
pragmatic awareness, examining the basics of speech act sets and ending with an exercise
about creating authentic greeting dialogues using the basic components of pragmatic
awareness. Session two of the workshop begins with a discussion of the origins of
pragmatic failure, leading into the goals of teaching pragmatic awareness. The main part
of the 2nd session of the workshop is the sampling of three lesson ideas, one each for

26
refusing, apologizing and closing conversations. The lesson activities are followed by a
short section that shows where more information about teaching pragmatics to L2s can be
found online and in print. The workshop concludes with a section on student motivation,
using the results of a study of EFL students’ experience learning pragmatics for the first
time to demonstrate how exposure to this subject is often a great motivator in and of
itself. The appendix of the workshop manual incudes eight handouts for workshop
activities, and a list of resources used in the development of the project.
Development of the Project
The idea for this project came out of several years of only touching very briefly
on the subject of pragmatic awareness in my own education while learning to teach
English as a second language. I came across an article about the lack of pragmatic
awareness in native-speakers of a language and realized I personally knew at least two
native English speakers who had this communication difficulty, and one second-language
speaker who continued to use only his native language pragmatic norms when speaking
English, which had caused him difficulty in maintaining comfortable relationships with
English speakers in the U.S. Until I found that article I did not understand what to call
their linguistic limitations, since the lack of pragmatic awareness is often taken as a social
or moral failing, rather than a lack of language ability. What I realized then was that it
was actually an element of language that can be and needs to be taught, just like grammar
and vocabulary. Unfortunately, it is still not a regular part of our language curriculum,
either in native language or foreign language teaching. Realizing that this was something
that native-speakers as well as L2s might struggle with piqued my interest in a way that
no other subject in language acquisition has so far.
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Pragmatics kept coming up in my own studies of linguistic basics, but somehow
never came up in actual teaching practice. I could see the benefits of it, and realized what
it was, and kept coming back to it for projects and papers I had to write for classes at all
stages of my TESOL training. So, the idea had been percolating in my subconscious for a
quite a while before I started working on this specific project last year. The decision to
create a workshop for teachers came from a discussion I had with my academic advisor,
Dr. Brad Washington, about how to take my interest in this subject and turn it into
something tangible, and specifically something for teachers themselves. In working with
my thesis advisor, Dr. Luz Navarrette García, we refined the idea of the workshop into its
final form as a presenter’s workshop manual with accompanying PowerPoint slide shows.
My original idea for this project was probably a bit overambitious, and had to be
scaled back somewhat to fit in the time available to make it a reality. The more I read
about pragmatic awareness, and the more I found in studies about how it is not currently
covered in most textbooks, or in teacher training, the more I felt overwhelmed by the
amount of information that language teachers were probably missing out on. Further
investigation demonstrated that the teaching of pragmatic awareness, like the teaching of
grammar or vocabulary or even pronunciation, is an activity that works best over time. It
is impossible to put everything you might need to know about pragmatics into a one or
two-day seminar, and I realized I was going to have to find the most salient points to
focus on, in the hopes of creating something both informational and motivational for the
teachers I hoped would attend such a program.
I began with ideas about offering many sample lesson plans to teachers to test out
on each other in a workshop setting, but came to the conclusion that what many, if not
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most teachers would need was a basic lesson in what pragmatics means in their own
home language first, since it is not something that is taught explicitly in most English
classrooms. The idea was to be as basic but as thorough as possible, without coming
across as condescending. As a relatively new teacher myself I did not want to alienate
seasoned teachers, so I had to carefully consider how the information I was putting
together might be received. The project then became an effort to elicit as much
knowledge as possible from the teachers about their experiences in the classroom first,
then to guide them towards putting that experience to use in a slightly different way, with
an emphasis on first their own understanding of what having pragmatic awareness means,
then how they can help their students discover that awareness in their home languages,
which should ultimately help them to understand how pragmatics might work differently
in different languages.
The final project is a basic introductory class on what having pragmatic awareness
means, how it can be broken down into teachable elements, what those elements might
look like in a classroom setting, and understanding what problems to be aware of when
bringing this subject to an L2 classroom of adults.
The Project
The project in its entirety can be found in the appendix.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
The problem of the lack of both pragmatics instruction in many ESL and EFL
textbooks, and the lack of teacher training in pragmatics instruction, has led to a dearth of
pragmatics instruction in most ESL and EFL classrooms, and left a significant gap in
many L2 students’ acquisition of communicative English. But more significantly than
that, the absence of pragmatics instruction in TESOL training seems to have led many
teachers to believe that this subject is of little importance because it does not receive the
same focused attention that other practical subjects such as grammar and preparation of
materials do, within those teacher training programs (Vásquez & Sharpless, 2009;
Vellenga, 2011; Yates & Wigglesworth, 2005).
There are materials already in existence to teach basic pragmatic awareness to
teachers, but the vast majority of those materials are currently only available in printed
form, online or in hardcopy. Some of the materials are quite excellent in terms of quality
of information and instruction, but making the most use out of them requires individuals
to spend a large amount of time reading and interpreting what they read into manageable
lesson ideas all on their own. The purpose of a project of this nature is to provide a means
of potentially re-introducing this important and necessary topic to teachers of L2s in a
much more user-friendly format. By creating an in-person professional development
workshop in a tangible, hands-on design, this project affords teachers the opportunity to
not just read about a subject, but to actively engage in discussion and practice in order to
markedly increase their own understanding of a largely underappreciated component of
2nd language acquisition (Yates & Wigglesworth, 2005). My intention with this project is
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to put what might appear to be an overly broad, mostly theoretical subject into a much
more concrete, practical, hands-on context.
The significance of a project of this nature is that it has the potential to influence
ESL and EFL teachers to begin to integrate these teaching strategies right away, because
it is designed to be used as an entry point to teaching a valuable socio-linguistic skill in a
way that many ESL and EFL teachers might not have encountered before. The practice
of teaching interlanguage pragmatics to teachers of L2s has the potential to yield
extremely positive results for their students, but only if the instructors themselves know
specifically how it works, and how to teach it (Vellenga, 2011; Yates & Wigglesworth,
2005). If our goal as teachers of English as a second or foreign language truly is
communicative competence, then the addition of teaching pragmatic awareness to
standard L2 curriculums is critical to our practice. Being able to execute that practice
begins with teachers learning to understand how they have acquired their own nativelanguage pragmatic awareness first.
The creation of this project has been an extraordinary personal learning
experience, and one that I hope to build upon in the years to come. It is my hope that the
teaching of pragmatics and pragmatic awareness will begin to be recognized as an
integral component of teaching English as a second or foreign language at all levels of
student and teacher development. A simple, practical workshop of this kind, offered to
both newly trained and seasoned teachers, could be the catalyst that drives this subject
into the center of attention just long enough for it to be recognized by program directors
and textbook writers, so that it will no longer be just an overlooked sub-section of the
overall study of linguistic theory.
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Recommendations
I recommend that this project be considered for use as part of teacher training for
teachers of English as a second language. The focus of this project is on teaching adults,
but the teaching materials developed for practice in teaching pragmatic awareness to
adult L2s could be adapted to suit children and teenagers without too much difficulty.
This project could be presented as a supplemental workshop to existing courses in
TESOL certificate or MA TESOL programs, or it could be offered as professional
development workshop to current teachers of ELLs as a weekend or summer
supplemental program. For a school interested in applying pragmatic awareness teaching
to their curriculum, this project could be a useful method of providing an opening to
introduce the topic and provide teachers and program administration the opportunity to
understand the basics of pragmatic awareness, and test out a few teaching strategies while
they develop a more in-depth curriculum. The project itself can be expanded and
improved upon, both in terms of the amount of materials presented, and the attention to
encouraging self-evaluation by teachers attending the workshop to recognize their own
potential biases toward including this subject in their current classes. This project could
also provide a template for what could easily be expanded into a semester-long course,
including both theoretical study and practical application, for current or future teachers of
ELLs in TESOL certificate or MA programs.
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Introduction

A Note to the Presenter
As a teacher of adult English language learners in an ESL setting, I have found
myself again and again answering the same basic questions from my students about how
to do what would seem the simplest of things: greeting people, ending conversations,
accepting or refusing invitations, and knowing how to apologize, among other almost
daily, seemingly uncomplicated spoken tasks. More than once I’ve extended a lesson
when my students asked me for more information about what to say in these types of
intimate personal communications, and more importantly, how to say it. These lessons
were always a bit impromptu, but held their attention all the way through. At the time, I
did my best to provide them with as much context as possible, including different ways
to say the same things (casually vs. politely, for example), but it never seemed like they
grasped the whole picture of how to know what to say to whom, and how to say it in
the right manner. I kept feeling like there was something I was missing in my own
understanding.
Then, three years ago, having come across an article about how even native
speakers of a language don’t always understand the pragmatic norms of certain spoken
behaviors, I discovered there really was much more for me as a teacher to learn. I
decided to continue investigating and see if I could find out how to recognize what was
causing my students to only grasp the structure of the language, and not the social
aspects that seemed so obvious to me. The pictures you will see throughout this
workshop are all my students, former and current. It is because of their questions that I
decided to investigate pragmatics in order to find out how to help them understand
these communicative acts, and all the subtle, unwritten rules that I already knew how to
use, but couldn’t effectively teach, at least not yet.
Practical Pragmatics Presenter’s Manual
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It wasn’t until I delved deeper into the study of pragmatics instruction, or the
extreme lack thereof in most language classes, that I realized why this was missing from
my textbooks, and how it was up to me to find a way to bring it to my students on my
own, at least for now. This workshop is my effort to begin to fill in this gap in my own
teaching education, and share what I’ve learned with my fellow language teachers.
Pragmatics is part of all languages, and if you’ve ever studied or taught another
language you’ve seen how most textbooks incorporate basic speech acts into their
materials, some with better coverage than others. What is included is adequate, to a
degree, but doesn’t really tell the whole story, and doesn’t help the students with all the
types of variation they might encounter, and that may require very different types of
responses. This workshop isn’t designed to teach you everything there is to know about
how pragmatics works, but It is a place from which to start to solidify your own
understanding of this important “missing component” in many of our curriculums. The
research on pragmatic norms is increasing all the time, and it is my hope that we will see
much more if it integrated into our standard textbooks and curriculum in the future, but
I suspect it’s going to be a while before that happens. Until then, think of this workshop
as your opportunity to catch up on what you might have missed in your teacher training
programs, and use this information to help you learn how to begin adapting your
existing materials to help your students become better communicators in English.
If you are a veteran teacher, a novice or at any stage in between, it is my hope
that the materials and activities in this workshop can provide you with the means to
bridge the gap between the structural language that our students are already learning
and the cultural knowledge of how best to apply that structure to their ability to
express themselves the way they wish to in the wider English-speaking community.
Sara G. Ziogas
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Workshop Basics
Timing at a Glance
This is a basic timing guide for the main topics of the workshop:
Day One
Time
60 min
15 min
30 min
45 min
15 min
90 min
15 min
60 min
10 min

Section
Presentation Preset: before the workshop begins
Opening: Greeting & Agenda Review
What is Pragmatics?
A (Very) Brief History of Pragmatics
Break
Investigating the Structure of Pragmatic Awareness
Break
Greetings: Creating Authentic Dialogues
Closing, Day One

Day Two
Time
(as needed)

5 min
55 min
25 min
15 min
45 min
45 min
15 min
45 min
10 min
10 min

Section
Presentation Preset: before the workshop begins, day two
Opening: Welcome Back to Day Two of Practical Pragmatics
What Happens When Students Don’t Learn Pragmatic Awareness
Establishing Goals for Teaching Pragmatic Awareness
Break
Lesson Ideas: Refusing
Lesson Ideas: Apologizing
Break
Lesson Ideas: Closing Conversations
Where to Find More Pragmatic Lesson Ideas Online and in Print
Closing – Final Thoughts: Motivating Your Students

Practical Pragmatics Presenter’s Manual
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Before You Begin
This is a manual for the workshop presenter of the Practical Pragmatics teachers’
workshop. This workshop is designed for teachers of adult ESL and EFL students. It can
be taught on two consecutive days, or perhaps two consecutive Saturdays. The
workshop is designed to be approximately 9 hours total over two days, depending on
how much time you spend in group discussion for certain topics. It is recommended
that the two days of the workshop occur as close together at possible. That being said,
this is probably too much information for one day, and could easily be altered to be
spread over 3 or 4 days of shorter workshop times, if that is preferable.
Suggested allotted times for each section are provided at the start of each section.
Where possible, alternate suggestions for how to conduct certain activities are
provided. It is highly recommended that the presenter takes some time to preview the
materials and decide upon the best course of action for the size and location of the
workshop being conducted before the event day.
This presentation is, in part, a lecture on the basic aspects of pragmatics research. But it
is also meant to be a highly interactive workshop. Having participants ask questions,
raise issues and engage with the presenter and other attendees is an intentional part of
this project, and I highly encourage as much interaction as possible.
Materials Needed for the Presenter
o computer, projector, speakers and screen, required cables, adaptors (if needed),
extension cord (if needed)
o whiteboard, dry-erase markers, erasers OR flipchart + wide-tip felt markers in
multiple colors
o printout of this manual (the slide notes are also on each PPT slide)
o printed copies of an agenda for both days (created by the presenter for their
specific workshop dates and times)
o printed copies of handouts for participants (see appendix for materials to print)
Materials Needed for the Participants
o nametags: pre-made if you pre-register your participants, or ready to write on
o flip charts: one per group (groups should be between 3 and 5 attendees only);
use self-stick flip chart paper, if possible
o easels for the flipcharts, if available
Practical Pragmatics Presenter’s Manual
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o wide-tip felt markers in multiple colors
o thumbtacks or painter’s tape
o pens or pencils
Logistics
Ideally you will have a basic classroom set up for this workshop. If possible, arrange the
participant tables so that groups of 3 to 5 are sitting together at one table, and that they
have room to move around easily, since you will be asking them to move around the
room as they complete tasks that require using flipchart pages and posting them on the
walls. Verify with facilities management before your workshop that you can attach items
to the walls temporarily with either thumbtacks or painter’s tape, or the method they
provide or approve of. If possible, arrive at least one hour ahead of your workshop to
provide time for set-up and a technology check before you begin.
PowerPoint Slides
There are two PowerPoint files for this workshop, one for each day. The instructions
from the Presenter’s Manual can also be found in the notes section of each slide.
How to Use this Manual
Each of the PowerPoint slides created for this workshop is copied into this manual so
there is a visual reference at all points during the workshop presentation. The presenter’s
instructions are all in blue italicized print, giving you background information or logistical
instructions for the next activity. There is a note at the bottom of each workshop manual
page in SMALL CAPS letting you know when to move on to the next slide. All other
text can be read to your audience, or paraphrased for your presentation.
Approximate timing is given for each slide, along with the materials needed for that
section of the workshop. The length of time you will need on any given slide will depend
on who the participants are and how many are in attendance, along with your familiarity
with the subject and materials.
All the workshop handouts can be found in the appendix of this manual.

Practical Pragmatics Presenter’s Manual
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Workshop Objectives
The overarching objectives of this workshop are:
•

To review the history of pragmatics and its place in the study of linguistics

•

To introduce or re-familiarize participants with the principles of pragmatic
awareness and pragmatic competence in spoken North American English

•

To learn strategies for preparing lessons in pragmatic awareness for adult English
language learners.

Practical Pragmatics Presenter’s Manual
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Presenter’s Instructions: Day One

PPT Slide 1 of 35: Have this slide up before your participants arrive.

Time
60 min
for the
set-up
activities
listed
here

Activity
Presentation Set-Up: before the workshop begins

Materials

Objectives
• To prepare a welcoming space for your participants to
feel ready to share and to work
• To avoid delays in starting your presentation due to
technology or logistics
• To give yourself “breathing room” before the
participants arrive
Technology check
Verify all technology is working correctly. Set up laptop,
projector and speaker connections as available at your
site. Test run the presentation slides to confirm all
connections are running correctly. Make sure you know

Projector/Speakers
Laptop w/PPT
presentation and
internet access

Practical Pragmatics Presenter’s Manual 10

how to use the technology at the site without assistance
by getting help ahead of time if possible.
Overhead Presentation
Set up the PPT presentation to show the starting page
above, PPT Slide 1, when attendees arrive.
Entrance table set-up
Prepare a small table at or near the entrance to your
workshop that will hold name tags (premade or ready to
write on), and any other materials that you want to
provide for participants at the start (pens/pencils, writing
paper), including an agenda for the day.

Small table, nametags, pens/pencils,
agenda,

Participant tables set-up
For each group of up to 5 participants, set up a table and
chairs with boxes/cups of colored markers at the center of
each table. Try to arrange the tables so that everyone can
face the presenter as comfortably as possible, but also be
able to turn and work comfortably as one table group.

One table and
chairs for each 5
participants;
Colored markers
in boxes or cups

Flipchart stations for participants
Have one self-sticking flipchart pad for each table, or if
possible, one flipchart on an easel at or near each table
(keep to side of the room if space is an issue). If you are
not using self-sticking paper, be sure to bring painter’s
tape or thumb tacks to attach students’ work to the wall
during the workshop (verify ahead of time what is OK to
put on the walls and how).

Flipcharts w/or
w/out easels, one
for each 5
participants;
Painter’s tape or
thumb-tacks, as
needed

Parking Lot (optional)
Have a whiteboard or flipchart to one side of your
presentation to act as “parking lot” to write any question
or ideas that come up during the workshop that should be
researched or handled at another time.

Flipchart or
whiteboard
Markers or
whiteboard pens
and erasers

Begin
When all (or most) participants have arrived, and taken
their seats, welcome them to the workshop and begin
your introductions.
GO TO SLIDE # 2 AS SOON AS YOU ARE READY
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PPT Slide 2 of 35

Time
15 min
for this
section

3 min

1 min

5 min

3 min

Activity
Opening, Greeting & Agenda Review:

Materials

Objectives
• To share information about the content of the workshop
• To make sure participants expectations match up with the
stated agenda
Welcome Participants
Welcome the participants and thank them for coming.
Introduce yourself and give a brief personal background if you
do not know your audience well.
Housekeeping
Let the participants know where things are; exits, restrooms,
water, name-tags, handouts, etc.
Greeting
Ask the participants to take a few minutes to get to know each
other at their table. Allow about 5 minutes for this activity.
Review Agenda
Briefly review the agenda for the entire workshop, emphasizing
the subjects you will be covering today. If anyone has questions
or concerns that won’t be covered by the agenda, add that

Handout:
Agenda
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information to your “parking lot” of issues for a later date or
follow up after the workshop.
3 min

Let the participants know that this workshop is designed as
an introduction to both understanding what pragmatic
awareness is from a teacher’s perspective, and learning
strategies for introducing pragmatic awareness to their
own L2 students in different forms.
We will be sampling several different aspects of the
teaching of pragmatic awareness, and hopefully
encouraging the participants to seek out more information
and materials to use in their own classrooms.
For this workshop, we will be focusing on pragmatic
awareness in spoken language, with the exception of one
writing example to demonstrate what can happen when
students don’t learn pragmatics, but what we will go over
also applies to written communication and body language,
both of which are also important to learn, but would take
more time to cover than we have for this workshop.
Perhaps if there is enough interest there will be a Practical
Pragmatics II in the future to cover more teaching
strategies!
WHEN READY, GO TO SLIDE #3
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Pragmatics
PPT Slide 3 of 35

Time
30 min for
this section

Activity
What is Pragmatics?
Objectives:
• To elicit participants’ current knowledge of what
pragmatics is
• To introduce overarching concepts about pragmatics

Time for
this slide: 5
min for
discussion,
Begin a discussion to elicit prior knowledge of what
or continue
pragmatics means:
to next
slide
immediately
for other
prompts

Materials
Whiteboard
or flipchart
and pens
for
presenter

IMMEDIATELY GO TO NEXT SLIDE, #4
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pragmatics
pragmatics

how
pragmatic
awareness

PPT Slide 4 of 35

Time
5 min
for this
slide

Activity
Ask participants what they think of when they think of pragmatics
Write their responses on whiteboard/flipchart

Materials

You can go through each question one by one, or take them all at
once and add participants’ answers to the whiteboard/flipchart
For this exercise focus on short answers; you are looking for the
participants’ current understanding of this term
Optional: Have table groups discuss these questions and put
their answers on flipchart pages to post around room and
compare; this will expand the time for this section to about 15
minutes, total.
AFTER THE QUESTIONS HAVE BEEN ANSWERED MOVE
ON TO SLIDE #5
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“

pragmatics

”
https://www.youtube.com/watch?v=0xc0KUD1umw

PPT Slide 5 of 35

Time
7 min
for this
slide

Activity
Introduce this quote from David Crystal.

Materials
Projector,
speakers

Explain that David Crystal is a British linguist, retired academic
and author.
In the early 1960’s he was a researcher for the Survey of
English Usage, a research project in Europe to record and
catalog the corpora, or real-world spoken sample of language.
He has been a university lecturer and is an honorary
professor of linguistics at University of Bangor in Wales,
and is now a patron of the International Association of
Teachers of English as a Foreign Language.
He is actively involved in continuing research and writing
projects, including a new field of study called “internet
linguistics”.
Video:
If time and logistics permit, this short video of David Crystal
defining pragmatics is a good segue to the next slides.
Practical Pragmatics Presenter’s Manual 16

If you have internet connection at your workshop site, click on the
link in the slide and it should go directly to youtube.com to play.
Once it opens in youtube.com, expand the window to fill the
screen.
The video is 03:18 minutes and will play automatically once it is
accessed at www.youtube.com. You will need to close the screen
immediately afterward to stop the next video from starting.
If you quit the internet browser that opened for the video, you
should automatically go directly back to your PowerPoint
presentation. If that doesn’t happen automatically, take a moment
to close the browser window and get back to your PowerPoint
page.
You can also view the video here:
https://www.youtube.com/watch?v=0xc0KUD1umw
If the link doesn’t work, do a search for this information:
ENGLISH LANG: Pragmatics – David Crystal Hay Levels
November 2014
AFTER THE VIDEO HAS FINISHED, UNLESS THERE ARE
QUESTIONS , GO DIRECTLY TO THE NEXT SLIDE , #6
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Pragmatics

pragmatics

Semantics

Syntax

Morphology

Phonology

Phonetics

PPT Slide 6 of 35

Time
3 min
for this
slide

Activity
Explain that one way to look at pragmatics is to look at it as a
part of the whole of linguistics. It is present in all languages,
but it’s different in each language, which is why it’s important
to study it in the target language you are learning.

Materials

The model here, in this case, going from the very narrowly
specific (phonetics) and easier to define, to the much
broader, and harder to easily define area of pragmatics gives
us a general idea of where pragmatics fits into the structure
of language.
There are many other ways to show the relationship of
pragmatics to linguistics as a whole, but this representation is
a good place to put it into perspective in very basic way.
WHEN READY, MOVE ON TO SLIDE #7
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Elements of Linguistic
Communication

Structure

Phonetics
(speech
sounds)

Use

Pragmatics

Morphology
(words)

Syntax
(phrases and
sentences)

Semantics
(literal meaning
of sentences)

Temporal, Social,
Psychological Factors

Phonology
(phonemes)

PPT Slide 7 of 35

Time
5 min
for this
slide

Activity
According to George Yule, author of several books on
teaching language:

Materials

Pragmatics is the study of the relationships
between linguistic forms and the users of those
forms.
Explain that in this perspective of the relationship of
pragmatics to the whole of linguistics, we can think of
pragmatics as a bridge between structure and use.
Pragmatics is not more or less important than structure,
which of course includes all the grammar and vocabulary and
pronunciation we teach in ELL classrooms,
but it’s an important factor in the successful use of the
language, and that’s how it will be viewed for the purposes of
this workshop.
Becoming aware of pragmatics and how it fits into the
language you already use fluently will make teaching it to your
ELL students much easier.
Practical Pragmatics Presenter’s Manual 19

The thing to take away from this visual is that it isn’t
something we can just ignore when teaching people to speak
another language, any other language, but it is the link that
connects speaker and listener when it comes to really
understanding each other.
WHEN READY, MOVE ON TO SLIDE #8
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Pragmatics
• Linguistics

• Modern linguistics

• Pragmatics
English
father
full
for

Latin
pater
plenas
per

Sanskrit
pitar
purnas
pari

The History of Modern Linguistics | Linguistic Society of America. (n.d.). Retrieved May 1, 2017, from https://www.linguisticsociety.org/resource/historymodern-linguistics
Horn, L., & Ward, G. (2008). The handbook of pragmatics (Vol. 26). John Wiley & Sons.

PPT Slide 8 of 35

Time
Total
time
for this
section:
35 min
Time
for this
slide:10
min

Activity
A (Very) Brief History of Pragmatics

Materials

Objective
• Provide timeline and context for understanding what
pragmatics is within the frame of linguistics (it’s quite new)
This workshop is not meant to be a long lecture on the
history of pragmatics, but including this basic historical
information can help to contextualize the reasons why
pragmatics awareness is not commonly taught in ESL and EFL
classes.
Explain that linguistics was originally a studied as philosophy
and rhetoric, and that the main focus of study at the time was
to understand how human language worked.
In the 18th century a discovery was made about the
commonalities of sounds between languages, and that started
a search for links between what were thought of as very
distinct languages without connections. For example, it was
found that the sounds for some similar words were not that
different from each other, and might point to a “parent
language”, for example:
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English
father
full
for

Latin
pater
plenas
per

Sanskrit
pitar
purnas
pari

As we know now many commonalities were found, and
studies of language connections continue today, with about
5,000 languages having been grouped into language families
showing distinct common ancestors.
From the late 19th century in the early 20th century the focus
of linguistics shifted to focus on grammar and structure, and
the documenting of previously unwritten languages, such as
several Native American languages (Apache, Chippewa,
Mohawk, among others).
Pragmatics, established in the 1930’s, was first about abstract
meanings of signs “to their users and interpreters”, but not
much was done with it outside of the theoretical realm until
the late 1960s when a British philosopher of language named
Hebert Paul Grice started refining his own theories about
how discourse, or conversation actually works.
We’ll look at his principles next.

WHEN READY, MOVE ON TO SLIDE #9
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Modern Pragmatics
Principle of Conversation

Cooperative
Conversational Maxims

Conversational Implicature

pragmatics

Birner, Betty J. (2013). Introduction to pragmatics. Blackwell LTD. © [Books24x7 version] http://common.books24x7.com/toc.aspx?bookid=49637.

PPT Slide 9 of 35

Time
5 min
for this
slide

Activity
Explain that in 1966-1967, H.P. Grice delivered several
philosophy lectures in a series called “Logic and
Conversation” as part of the William James lecture series at
Harvard.

Materials

Out of those lectures came the principles listed here:
The Cooperative Principle of Conversation
Grice’s Conversational Maxims
and the principles of Conversational Implicature
These principles became the basic structure that was used to
focus study on pragmatics in applied use.
Take a moment to see if anyone knows or remembers what these
principles and theories are about.
WHEN READY, MOVE ON TO SLIDE #10
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Grice’s Principles working together
• Cooperative Principle of Conversation

• Gricean Maxims (Grice’s Maxims/Conversational Maxims)
accurate information
enough information
information relevant
presented clearly, without ambiguity
Birner, Betty J. (2013). Introduction to pragmatics. Blackwell LTD. © [Books24x7 version] http://common.books24x7.com/toc.aspx?bookid=49637.

PPT Slide 10 of 35

Time
5 min
for this
slide

Activity
Explain that the 3 principles actually work together, which we
will see on the next slide.

Materials

Regarding his Cooperative Principle of Conversation,
proposed in 1975, Grice is quoted as saying:
Make your contribution such as is required, at
the stage at which it occurs, by the accepted
purpose or direction of the talk exchange in
which you are engaged.
What many scholars interpret that to mean is the assumption
that most participants in any given conversation are naturally
going to try to be “informative, truthful, relevant and clear”.
The Cooperative Principle is directly linked with Grice’s
Maxims of Quality, Quantity, Relation and Manner, and these
two are also directly linked to the Principle of Conversational
Implicature (on next slide).
WHEN READY, MOVE ON TO SLIDE #11
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• Conversational Implicature
Conversational
Implicature

Q: Are Jim and Alice coming to the
party tonight?
A: Their son is sick.
Implied meaning

When all three principles work
together, conversation is clear and
both parties understand what is
literally said and what is implied

Grice's
Maxims
Cooperative
Principle

Birner, Betty J. (2013). Introduction to pragmatics. Blackwell LTD. © [Books24x7 version] http://common.books24x7.com/toc.aspx?bookid=49637.

PPT Slide 11 of 35

Time
10 min
for this
slide

Activity
Conversational Implicature can be viewed simply as a speaker
saying one thing literally, but meaning something else, and it’s
that something else that is implied by what they said in context
of the conversation.

Materials

In the conversation example here, a very direct question is
asked, but a very indirect answer is given, in this case, the
indirect answer is an example of conversational implicature
that follows Grice’s principles.
Here we have a very quick example of all three of Grice’s
principles working together:
In the dialogue, the question: Are Jim and Alice coming
to the party tonight? is using a cooperative principle,
expecting that there would be a logical, timely response to
this question
The response: Their son is sick. while short, still holds to
Grice’s Maxims: it provides information, not too much
(maybe too little?), the information is relevant to the original

Practical Pragmatics Presenter’s Manual 25

speaker’s question, and it is clear, unambiguous, and to the
point.
But it is also indirect in relation to the original question, and
therefore we have to imply or infer its meaning.
For a native or fluent speaker, this implied meaning would be
obvious in the context of the conversation, but to a nonnative or non-fluent speaker, this might appear, on the
surface, to have nothing to do with the original question.
This can be a good place for discussion, or to provide further
examples of indirect speech that requires us to infer meaning
based on context. If possible, prepare some examples before the
workshop that are relevant to your group or location.
CONTINUE THE CONVERSATION ABOUT IMPLICATION
HERE , OR CONTINUE ON TO SLIDE #12 WHEN YOU ARE
READY
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Where Pragmatics is today

social

pragmatic
competence
communicative language
teaching

PPT Slide 12 of 35

Time
5 min
for this
slide

Activity
Pragmatics is still being studied from a
philosophical/theoretical point of view, and if you are so
inclined, there is a plethora of literature to read.

Materials

In the past 50 years the focus of the study of pragmatics, like
much of linguistics, has been to look at the social aspects of
language in use and how that usage varies across cultures.
The emphasis on some of the study of pragmatics now is
really on applied usage as we see in 1st and 2nd language
acquisition, and a fair bit of that is about how speakers in a
language develop their pragmatic awareness.
WHEN READY, MOVE ON TO SLIDE #13

THIS IS A GOOD STOPPING POINT FOR A BREAK IF YOU ARE DOING ALL OF DAYONE PRESENTATION MATERIAL IN ONE DAY .
AND TAKE A

PAUSE YOUR PRESENTATION HERE

15 MINUTE BREAK.
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Communicative
Competence

PPT Slide 13 of 35

Time
90 min
for this
section
5 min
for this
slide

Activity
Investigating the Structure of Pragmatic Awareness
Objectives:
• Review the theory of Communicative Competence
• Understand where pragmatic awareness comes from
• Learn the 4 main components of pragmatic awareness

Materials
Whiteboard
or flipchart
and pens
for
presenter

Welcome the participants back from break.
Begin here with a discussion of what they know about
Communicative Competence. Add responses to board.
WHEN READY, MOVE ON TO SLIDE #14
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“

Communicative Competence

”
CLT
communicative competence
(Communicative Language Teaching: focus on communicative ability in the target language as the
primary goal, as opposed to the Grammar Translation method, which does not emphasize
interpersonal communication)

PPT Slide 14 of 35

Time
5 min for
discussion
for this
slide

Activity
Check in with participants here for their understanding of
Communicative Language Teaching and what communicative
competence means to them in terms of CLT.
Discussion: ask participants: What is the grammar translation
method?

Materials
Whiteboard
or flipchart
and pens
for
presenter

Add their responses to the board, next to the information about
Communicative Competence, to compare.
The Grammar Translation Method was originally used
to teach “dead” languages like Latin and Ancient Greek. It
was used primarily to teach written language so students
could read text in the original language. The focus was on
memorizing vocabulary, detailed study of grammar and
translation exercises from target language to home
language and home language to target language.
This method is still in use in some places because it is easy
to teach and easy to assess, but it does almost nothing to
help with communicative ability in a target language. It is
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usually taught in the home language of the students and
there is little focus on pronunciation or context.
It is said that using the Grammar Translation Method is a
focus on teaching about the language, rather than teaching
students to use the language.
WHEN READY, MOVE ON TO SLIDE #15
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Linguistic
Competence

Sociolinguistic
Competence

Communicative
Competence

Noam Chomsky,
1957, 1965

Dell Hymes,
1967, 1972

Dell Hymes,
1967, 1972

Celce-Murcia, M. (2008), Rethinking the role of communicative competence in language teaching, Intercultural language use and language learning, pp
41-57, Springer Science + Business Media B.V.

PPT Slide 15 of 35

Time
5 min
for this
slide

Activity
American linguist Noam Chomsky believed that the ability to
learn language was biological and that social factors were
“outside the domain of linguistics”. Chomsky claimed that
language structure was “context free” and unchanging. In the
late 50s and 60s he published works about his theories.

Materials

But Dell Hymes disagreed with Chomsky, and created the
term “communicative competence” in reaction to Chomsky’s
ideas. Hymes believed that both linguistic competence and
sociolinguistic competence were necessary to acquiring a
language and to use it successfully.
But there was a change happening in applied linguistics and
language teaching in the late 60s and early 70’s that started to
focus on the idea of communicative competence as the focus
of communicative language teaching, and moving away from
the grammar translation method of teaching.
WHEN READY, MOVE ON TO SLIDE #16
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Communicative
Competence

Grammatical
Competence

Pragmatic
Awareness

Sociolinguistic
Competence

Strategic
Competence

Celce-Murcia, M. (2008), Rethinking the role of
communicative competence in language
teaching, Intercultural language use and
language learning, pp 41-57, Springer Science +
Business Media B.V.

PPT Slide 16 of 35

Time
5 min
for this
slide

Activity
In 1980, two applied linguists, Michael Canale and Merrill
Swain, added a third idea to communicative competence
called Strategic Competence, which was the idea that
more successful speakers of any language have or develop the
ability to make up for errors or problems in communication.

Materials

Canale and Swain also changed the name of Linguistic
Competence to Grammatical Competence.
More was added to this model later, including the idea of
Discourse Competence (the ability to generate speech
beyond the sentence level).
and Actional Competence (the ability to understand and
generate all types of necessary speech acts)
There have been other more detailed theories included
within the overall theory of communicative competence, but
for the purposes of understanding how pragmatic
awareness and pragmatic competence work, this model
provides a good basic framework to start with.
WHEN READY, MOVE ON TO SLIDE #17
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Communicative
Competence

Pragmatic
Competence
Pragmatic
Awareness
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Time
3 min
for this
slide

Activity
So, once a speaker reaches communicative competence and
has fully developed their pragmatic awareness, they can be
said to have Pragmatic Competence.

Materials

As native speakers of a language, you would have most likely
developed your own pragmatic awareness when you were
quite young by listening to the people who raised you, just as
you learned other aspects of your home language.
Fluent speakers generally have acquired very strong
pragmatic awareness as well, although they may have to go
through much more trial and error as young adults or adults,
to learn it.
There are some speakers of their own home languages who
fail to develop pragmatic awareness or pragmatic competence
due to inherited genetic conditions, and may need coaching
to catch-up to their peers.
And some people can lose their pragmatic competence later
in life due to strokes or head injury.
WHEN READY, MOVE ON TO SLIDE #18
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pragmatic awareness

PPT Slide 18 of 35

Time
5 min
for this
slide

Activity
Direct this question to the participants: Do they know when they
use their own pragmatic awareness or competence?
Allow time for them to discuss this with their tablemates, or to
answer you directly.

Materials
Whiteboard
or flipchart
and pens
for
presenter

Add their responses to the board.
WHEN READY, MOVE ON TO SLIDE #19
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Time
6 min
for this
slide

Activity
These speech acts, which most people learn in their first
language as children from their parents or caregivers, are all
examples of specific examples of when we are using our
pragmatic competence. This is not a complete list.

Materials
Whiteboard
or flipchart
and pens
for
presenter

In each of these examples, to successfully complete the
speech act you need a good understanding of basic grammar
(grammatical competence), the ability to quickly ascertain if
things are going to plan and the ability to make corrections as
needed (strategic competence), and the sociocultural
understanding of what is acceptable in the language you are
using (sociolinguistic competence).
These are the three competences we looked at before,
grammatical, strategic and sociolinguistic.
We use these competences to boost our pragmatic
awareness in different ways for different types of speech acts,
but we also use all three together all the time.
For example, when you are making a request for
something, you are (most of the time) actually following two
Practical Pragmatics Presenter’s Manual 35

to three unwritten rules that correspond to the theory of
communicative competence – Does anyone know what they
are?
Think about this for a minute and break down the task of
making a request. What’s the first thing you need to do? (get
someone’s attention)
Ask participants to tell you what things you are doing when you
make a request before you move on to the next slide.
Add their responses to the board.
WHEN READY, MOVE ON TO SLIDE #20
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rules

speech act set

PPT Slide 20 of 35

Time
5 min
for this
slide

Activity

Materials

You are:
1. Getting attention – which requires strategic
and sociocultural competence, to know how
to get attention without offending.
2. Making your request – which requires
grammatical and sociocultural competence,
again, for a request to be considered the
person you are asking must understand what
you are asking, and the request should be
socially acceptable for that culture.
3. Then possibly modifying the request, either
before or after making it – here you are using
all 3 competences: grammatical, to be clear,
sociocultural to know what kind of softener or
other modifier is needed, and strategic,
knowing how to counter-offer, for instance, if
your request is refused.
These steps are part of a speech act set and are actually
specific language rules that are very similar in most languages,
but vary slightly by culture.
WHEN READY, MOVE ON TO SLIDE #21
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pragmatic awareness

PPT Slide 21 of 35

Time
1 min
for this
slide

Activity
This slide is meant as a transition to the next slide, so don’t stay
here for more than a few seconds.

Materials

WHEN READY, MOVE ON TO SLIDE #22
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Dialogue 1

Ø Excuse me, but
do you have the
time?
Ø Yes, it’s 3
o’clock.
Ø Thank you.
Ø You’re welcome.

Dialogue 2

Ø Hey, got the
time?
Ø It’s 3.
Ø Thanks.
Ø Sure.

Where could each
dialogue be
happening?
How well might the
speaker and listener
know each other in
each dialogue?
Is there a power
dynamic at play?

PPT Slide 22 of 35

Time
15 min
for this
slide

Activity
When you present this slide, make sure your audience realizes it is
two separate dialogues. They are short, but have some significant
differences between them, and that is what you will be going over
next.

Materials
Whiteboard
or flipchart
and pens
for
presenter

Have two participants read each part of each dialogue out loud, if
possible.
After the dialogues have been read, ask the participants what
differences they notice first between them (could be one is more
polite or formal, one is more familiar or casual, etc.)
Elicit their answers and write them on the board as you go.
Then ask the questions on the right side, and continue to have
them answer and put their answers on the board:
Where could each dialogue be happening? (on the
street, subway, bus, airport, hotel, school campus, etc.)
What you are looking for is if one might happen in one
type of place, and the other in a different place, such as
dialogue #1 happening where people are more likely to be
strangers to each other, like a point of travel such as an
airport, bus station, subway, hotel, etc.,
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and dialogue #2 is more likely to happen where people
might know each other better, such as a school campus,
business, home, sports field, etc.
How well might the speaker and listener know each
other in each dialogue?
In dialogue #1 chances are they don’t know each other
very well, OR, there is a social distance of some kind
between them. Participants might mention the type of
relationships: strangers, acquaintances, work colleagues
who are at different management levels.
In dialogue #2 they are likely to be either people who
already know each other well; friends, family, classmates,
or people who share a similar background and feel
comfortable being familiar with each other in dialogue,
even if they don’t know each other very well (such as two
men of similar age, dress, and race).
Is there a power dynamic at play?
This goes back to the previous question, but is still
relevant.
For dialogue #1 there could absolutely be a social distance
or power dynamic, requiring a more polite form of the
language to be used, most likely by the one with the lower
perceived status.
It could also be the case that they are strangers to each
other and would therefore not know if one would be
perceived as having more power than the other, so formal
language would be safer for both of them to use.
For dialogue #2 a power dynamic or social distance is
unlikely, due to the familiar form of language between the
two speakers.
WHEN READY, MOVE ON TO SLIDE #23
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Pragmatic Awareness
• Context

• Impact

• Roles

• Goals
requesting

PPT Slide 23 of 35

Time
5 min
for this
slide

Activity
Distribute copies of Handout #1: The Four Basic Components of
Pragmatic Awareness (1 page)
There are 4 basic components of pragmatic awareness
that as native or fluent speakers of a language you already
use and may not generally be aware of, but that need to be
revealed to our 2nd language students so they can begin to
understand how they work differently in their 2nd language:

Materials
Handout #1:
The Four
Basic
Components
of Pragmatic
Awareness

Context, which is about where and when you are speaking,
what type of language you are using, what shared
background you have with your fellow speaker and what
your social relationship is.
Roles, meaning different levels of social distance.
Impact, or the size or degree of imposition the speech act
may be imposing.
And Goals, what you want if you are the one initiating a
particular speech act, as in the example here, if you are
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requesting the goal may be something real or tangible, or it
could be information.
Each of these is a little bit different, so let’s look at them
separately next.
WHEN READY, MOVE ON TO SLIDE #24
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context
1. Where

when

language

physical location, time of day,
action happening at time, etc.
casual, familiar, formal,
professional, etc.
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Time
5 min
for this
slide

Activity
Here we have context, and it looks complex because there
are actually 4 parts to this one component, but they all work
together quite symbiotically:

Materials

Where and when is a particular conversation happening?
Think about the physical location, time of day and other
actions happening at that time. Are you in a classroom? An
office? Standing on a sidewalk? At a party? In a courtroom?
Standing in line at a coffee shop? Are you in a hurry? Are you
alone or with others? Every location and the events
happening at that location are going to affect the type of
language you use in conversation.
The language being used will be different depending on the
situation as well, so are you using casual or familiar language,
like when you speak with your immediate family or close
friends, or something more formal, like when you speak to a
stranger? Do you feel comfortable using slang with this
person, or are you aware that your choice of language might
affect this person’s opinion of you and you are measuring
every word very carefully?
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These are things that native speakers, and truly fluent
speakers, rarely think about consciously, but you have likely
learned, by example and by trial and error, what is
appropriate for different situations.
WHEN READY, MOVE ON TO SLIDE #25
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context
background
knowledge

social
relationship

gender, age, race, ethnicity,
culture, education, profession,
neighborhood, etc.
strangers, acquaintances,
friends, family, classmates, work
colleagues, etc.

PPT Slide 25 of 35

Time
5 min
for this
slide

Activity
Materials
How much background knowledge is likely shared by the
speakers? This could be a combination of things or just one
or two things, but shared background knowledge can create a
kind of bond in conversation.
Think about when you meet someone who grew up in the
same home town as you, and even if you’ve never met them
before, you’ve got a tenuous bond with them for the
moment, which might influence the language you use;
suddenly you might be very familiar with them, rather than
very formal.
The same thing might happen when you find out someone
shares the same education or profession or culture. Even if
you don’t discover that you have similarities in your
backgrounds, you might see a woman near your age with
children and possibly identify with her as a fellow parent, for
example.
For the social relationship, this has to do with how well
you know the person you are speaking with. How close is
your relationship? Think about how these relationships might
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work on a continuum, from very familiar to someone who is
a total stranger, and what kind of language you might use with
each of those relationships.
WHEN READY, MOVE ON TO SLIDE #26
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roles
power dynamic

Even if unacknowledged, is one
person subordinate or superior
to the other?
• Employee and boss?
• Parent and child?
• Student and professor?
• Lawyer and judge?
• Doctor and patient?

PPT Slide 26 of 35

Time
5 min
for this
slide

Activity
Materials
The power dynamic is related to the social relationship, but
now we are looking at differences in perceived power
between two individuals.
In U.S. American culture we like to believe that we are all
equal, but there is still sometimes a very subtle difference in
power, and depending on certain factors, that difference
could be perceived as much more than a subtle difference.
Your own family upbringing, your generation (are you from
the Baby Boomer, Generation–X, or Millennial generation?),
and your personal life experiences can influence your
perceptions of power dynamics between youself and others.
This dynamic can also change depending on circumstance.
Think of how a doctor and patient might speak with each
other in a medical office, with most considering the doctor to
have the perceived power in that situation, but what if the
doctor is much younger than the patient? Or the doctor and
patient belong to the same church or club, and participate in
that environment as equals. Does their language with each
other change?
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What if, as a language teacher, you have a doctor or lawyer
or judge as a student? Does your language with them change,
or do you speak with them just as you do with everyone
else?
If you have time, continue with this discussion about power
dynamics and consider other types of relationships.
WHEN READY, MOVE ON TO SLIDE #27
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impact
of imposition

1
Low
Impact

2

3

degree
impact

4

5

6
High
Impact

Vellenga, H. (2011). Teaching L2 Pragmatics: Opportunities for Continuing Professional Development. TESL-EJ, 15(2).

PPT Slide 27 of 35

Time
5 min
for this
slide

Activity
The impact, or size or degree of imposition, is one of the
more culturally specific components of context, in part
because of the differences between cultures of what is
considered acceptable and what is considered taboo.

Materials

When we make a request or an offer or we give advice or
offer sympathy or apologize, there is a degree of imposition
in the speech act that we need to consider from a cultural
point of view.
What might be completely OK to ask in one culture might be
considered extremely rude or inappropriate in another.
One academic researcher has suggested the idea of thinking
of this on a 6-point scale (an even number so you can’t put
anything in the middle as neutral – you have to decide if what
you are doing has a higher or lower impact).
WHEN READY, MOVE ON TO SLIDE #28
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• Different cultures have different implicit degrees of imposition
attached to certain information or desires:
• In US American culture generally it would be considered a high
imposition to ask about how much money someone makes or has, or
if they are willing to lend you thousands of dollars
• On the other hand, asking to borrow a pen or pencil, or to know your
name is generally a very low impact request

PPT Slide 28 of 35

Time
5 min for
this slide

Activity
Think about what things in your home culture are OK to
ask, what is NOT OK to ask.

Or longer
if you
choose to
continue
with a
group
discussion

Optional: This could be a good time for additional discussion
about what personal topics are taboo in U.S. American culture
and which ones would be considered safe, or low impact, in this
sense.

Materials
Whiteboard
or flipchart
and pens
for
presenter

Draw a scale like on slide #27, and ask the participants to
suggest where to place different kinds of impositions. Ask
participants what different types of impositions they can think
of. Examples: driving someone you know well to the airport vs.
driving someone you just met to the airport; babysitting for
someone with 5 kids vs. 1 kid; asking for advice about getting a
divorce vs. asking about advice about getting married, etc.
Even in U.S. American culture the degree of imposition for
certain types of requests changes a bit generation to
generation, and it is different for different locations in the
country as well. If you have done some traveling around
the country, think of the southern states vs. the western
states vs. the Midwest vs. New England and consider how
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things might be said differently in different areas, and what
is considered polite to ask about.
At the high end of the scale for degree of imposition or
impact are requests like asking how much money you
make, or requesting to borrow a large amount of money.
At the other end of the scale you can think of low impact
like the act of request to borrow a pencil from someone,
or asking them how to spell their name.
WHEN READY, MOVE ON TO SLIDE #29
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goal
• Requesting: something
tangible or a favor
• Apologizing: seeking
forgiveness, making amends
• Closing: ending a conversation
politely (so as not to offend)

PPT Slide 29 of 35

Time
5 min
for this
slide

Activity
Materials
All of the speech acts from the previous list, including
requesting, have some sort of goal in mind, but sometimes it’s
not completely obvious to the person being spoken to.
When we are greeting someone, for example, we might have
the goal of not just meeting this person, but creating a new
contact, like when we are networking at a conference.
When you are closing a conversation, it might not just be
about saying good-bye politely, but setting up the possibility
of getting together with that person again in the near future.
If time permits, engage your participants in dialogue here for other
goals related to speech acts that may not seem obvious at first.
WHEN READY, MOVE ON TO SLIDE #30

THIS IS A GOOD PLACE TO TAKE ANOTHER 15 MINUTE BREAK
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greet

PPT Slide 30 of 35

Time
3 min for
this slide

Activity
Greetings: Creating Authentic Dialogues

Materials

Objectives:
• Learn the speech act set for greetings
• Create authentic greeting dialogues
• Analyze those dialogue based on pragmatic parameters

(or 5-7
min if you
turn it
into a
Optional: You can ask these questions rhetorically or you can
longer
discussion) take time to make this a conversation either with the whole
group or by table.
Think about how you greeted each other at the beginning
of this workshop, or how you greeted someone else
before you got here.
What were the specific phrases you used? Did you know
the person you greeted well, or were they a stranger to
you?
Were you comfortable asking them questions, or did it
seem like something you were doing out of obligation and
you just wanted to get it over with?
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How did your conversation end? Did it seem like it had a
clear ending?
How long was the conversation, 30 seconds? 1 minute?
Many greeting conversations are really quite short.
WHEN READY, MOVE ON TO SLIDE # 31
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ØHello, I’m _______, nice to meet
you.
ØWhere do you teach?
ØHow have you been?
ØWhat brings you to this workshop?

PPT Slide 31 of 35

Time
3 min
for this
slide

Activity
Next, you are going to create your own authentic greeting
dialogues, and analyze those dialogues for pragmatic
components.
You will work with a partner or group (or on your own if
you wish) to create an authentic dialogue for typical greetings
you have performed many times in your life.

Materials
Handout
#2:
Greetings:
Creating
Authentic
Dialogues

We are going to dissect those dialogues based on the
components of pragmatic awareness we’ve just gone over.
Distribute copies of Handout #2: Greetings: Creating Authentic
Dialogues (4 pages)
WHEN READY, MOVE ON TO SLIDE #32
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ØHello, Professor Martin!
ØI don’t know if you remember
me, but I was in your Linguistics
class last year.
ØI’ll be taking your Methodology
class this summer.

ØHello!
ØOf course! It’s very nice to see
you again.
ØThat’s great! What have you
been doing since last year?

Zeff, B.(2016). The pragmatics of greetings: teaching speech acts in the EFL classroom, English Teaching Forum, Volume 54,
Number 1, pp 2-11

PPT Slide 32 of 35

Time
10 min
for this
slide

Activity
We mentioned speech act sets, so let’s examine what one
looks like.
A speech act set breaks down the normal, expected
transition for a particular goal into smaller components.

Materials
Whiteboard
or flipchart
and pens
for
presenter

So, if we look at the first example on the left, we see the
actual opening as a greeting (hello, hi, etc.)
Then we have someone providing context to their greeting
by reminding the person they are speaking to who they are
(this is a common method of “face-saving” to the person you
are speaking to when you don’t know them well and you
don’t want to embarrass them).
Next, the speaker is sharing information. They could also say
that they are happy to see the professor, or that they miss
his or her class, or they could make other statements that
provide information that is relative to their relationship.
On the right side, we have the professor answering the
student by using a greeting word or phrase.
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Next, they are showing concern; a common way to continue
a greeting with someone you know or know something
about.
Then they are asking questions (which would demonstrate
interest and politeness) before ending the greeting itself.
A greeting like this one could continue in a questionresponse format for a few minutes, or end quite quickly,
depending upon the context.
What are some common ways to end a greeting like this?
Elicit ideas from participants, write them on the
flipchart/whiteboard.
Responses might include:
It’s been nice visiting, but I have to go.
It was nice talking to you.
I look forward to seeing you in class this summer.
etc.
Followed by:
OK, see you later. Bye
Good-bye
Take it easy. Good-bye, etc.
Now you will be creating your own dialogues, and analyzing
their pragmatic components.
WHEN READY, MOVE ON TO SLIDE #33
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Pragmatic Analysis

Conversation
ØHello, Professor Martin!
ØHello!
ØI don’t know if you remember me, but I was in your
Linguistics class last year.
ØOf course! It’s very nice to see you again.
ØI’ll be taking your Methodology class this summer.
ØThat’s great! What have you been doing since last
year?
ØI’ve almost finished my required classes and I hope to
graduate next year.
ØWonderful to hear. My next class starts in a few
minutes so I need to get going. See you soon!
ØThanks! See you soon!

Context: Conversation happening on school campus,
outside of classroom, between classes.
The language used is a bit more formal, due to power
dynamic difference and social distance.
The speakers share background relating to the subject
the student is studying and the professor is teaching; the
school they are at; could be cultural or location
background in common as well.
Social distance is in the middle or perhaps a bit distant
(probably not very close).
Roles: Professor has higher power role here
Impact: Relatively low – the only danger is loss of face if
the professor does not remember the student, which
would have increased the impact on one or both
speakers
Goals: This greeting is about maintaining an ongoing
professional relationship, possibly more important to the
student than the professor

PPT Slide 33 of 35

Time
60 min for
this activity

Activity
Next: Activity to create authentic dialogues

Materials
Flipcharts
and pens
Keep this slide up during the activity as an example of how
for
to analyze their greeting conversations. Explain that this is an participants
Presentation: example of what they will be doing in this activity, but that
5 min to
not all their conversations should look just like this; they need
explain
to work on different styles of conversation: casual, familiar,
formal, etc.
Thumbtacks
or painter’s
Direct the participants to find a partner or small group, or
tape to
Practice: 40 work on their own if they wish.
attach
min to
flipchart
create
They are going to work together to create several short
pages to
dialogues
greeting dialogues of different types.
wall for
and analyze
gallery walk
them, put
Activity Instructions from Handout #2:
them on
You will be creating 3 dialogues to cover different
poster
types of situations and relationships, and you will
boards on
then analyze those dialogues for their levels of
wall
familiarity and politeness. Each dialogue should have
a minimum of 4 lines, but you can add more if you
like. Use the speech act set steps for a basic outline,
but feel free to modify them based on your own reallife experience.
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Work with a partner or small group (or you may
work alone if you prefer). If you can remember how
you greeted each other at the beginning of the
workshop, use that dialogue here as well. For the
rest of your dialogues, think of different places and
situations where you might meet someone for the
first time, or run into them, or greet them on a
regular basis. Don’t limit yourself to the classroom or
the teachers’ lounge. Here are some examples of
places and situations:
walking downtown
at a restaurant
at the library
at a family gathering
on a museum tour
on a blind date
first day of work
first day of class
at a concert
Take a few minutes to go over the handout instructions,
reviewing the objective, materials, and instructions.
If needed, help the participants to get themselves into pairs
or small groups.
Once all the participants are working in their pairs and
groups, walk around the room to assist and observe, making
suggestions and answering questions when needed.
Once all the participants have created their dialogues and
analyzed them, have them pick their favorite from the 3 they
created and put them on a flipchart page to put up on the
wall.

Gallery
Walk: 5 min

Along with their dialogue, they should put their analysis of
the pragmatic components on another page to put next to
their dialogue.
Once all participants have completed their poster, have the
group do a gallery walk to look at the different dialogues and
discuss the analysis.
WHEN READY, MOVE ON TO SLIDE #34 TO REVIEW
THE ACTIVITY
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PPT Slide 34 of 35

Time
10 min
for this
slide

Activity
Go through the questions on the slide with the participants either
as a whole group exercise, or in smaller groups or table groups.

Materials

Was it easy or difficult to create your dialogues?
Can you identify the context, roles, impact and goals
of basic greetings?
How could you use this type of exercise to help adapt
your current textbook materials to help your students
with their own pragmatic awareness?
Are there any questions or comments about this exercise?
WHEN READY, MOVE ON TO SLIDE #35
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Wrap-Up for Day 1
o Was there a point at which you got stuck and didn’t understand what we were going over?
o What did you learn or realize you wanted to learn more about?
o What questions do you have about pragmatics and pragmatic awareness now?

PPT Slide 35 of 35: End of Day One

Time
10 min
for this
slide

Activity
Closing – Day One
Let’s take a minute to think about what we went over today.
With a partner or your table mates, consider the following
questions:

Materials
Whiteboard
or flipchart
and pens
for
presenter

Was there a point at which you got stuck and didn’t
understand what we were going over?
What did you learn or realize you wanted to learn
more about?
What questions do you have about pragmatics and
pragmatic awareness now?
When the table groups have had a few minutes to discuss these
questions, bring attention back to the front of the room and ask if
anyone wants to share their experience from today.
Allow about 5 minutes (or more if they want to continue), then
wrap up the discussion with a reminder to return for the second
part of the workshop on the next scheduled day.
END OF DAY ONE OF THE WORKSHOP
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Presenter’s Instructions: Day Two

Day 2 PPT Slide 1 of 45

Time
As
needed
before
workshop
begins for
second
day

Activity
Presentation Preset: before the workshop begins, day two
After you have set up the room for day two, leave this slide up
until your participants have arrived and you are ready to begin
the next day’s workshop.

WHEN READY ,

MOVE ON TO DAY 2 PPT SLIDE #2

Materials
Laptop,
projector,
screen,
whiteboard
or flipchart,
pens,
handouts
Optional:
Parking Lot

Practical Pragmatics Presenter’s Manual 62

Day 2 PPT Slide 2 of 45

Time
5 min
for this
slide

Activity
Opening: Welcome Back to Day Two of Practical Pragmatics

Materials

Welcome the participants back to Day Two of the workshop.
Review the agenda again for day two.
Open the floor to questions, concerns, issues that didn’t get
answered the previous day.
You can spend several minutes discussing issues here, or move on
to the next section right away.

WHEN READY ,

MOVE ON TO DAY 2 PPT SLIDE #3
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pragmatic awareness

Day 2 PPT Slide 3 of 45

Time
55 min
for this
section

5 min
for this
slide

Activity
What Happens When Students Don’t Learn Pragmatic
Awareness

Materials
Whiteboard
or flipchart,
pens

Objectives:
• Understand what happens when students don’t learn
pragmatic awareness
• Learn the different forms of pragmatic failure or
divergence in L2 students
Ask the participants what happens when their students don’t learn
pragmatic awareness – does it matter?
Possible answers include:
They will appear rude, insensitive, uncaring
I don’t know (if it matters)
Nothing will happen
L1s will understand
They’ll learn it eventually
etc.
Write their answers on the board/flipchart.
Explain that native speakers often interpret what a second
language speaker says as rude, uncaring, insensitive. In fact,
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the better an L2’s grammar and vocabulary, the higher the
expectations of native speakers that that L2 speaker will have
good pragmatic awareness in all areas, spoken and written.
So, native speakers are MORE likely to take offense if a high
level L2 speaker makes a pragmatic error than if a lower level
L2 speaker makes the same error.
On the next slide, we’re going to see several real responses
from native English speaking British university lecturers when
they participated in a blind study to evaluate the personalities
of L2 students who sent requests to their professor via email.
The professors did not know who sent the emails, and they
also did not know the students were all L2 English speakers,
but they did know that these students were students at the
university where the professors were teaching.
These requests were mostly very simple, most of them
related to getting information about current assignments or
help with writing, but it was problems in the wording of these
emails that generated interesting responses from the
professors in the study.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #4

Practical Pragmatics Presenter’s Manual 65

Economidou-Kogetsidis, M. (2016). Variation in evaluations of the (im)politeness of emails from L2 learners and perceptions of the
personality of their senders. Journal of Pragmatics, 106, 1–19, p. 6
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Time
5 min
for this
slide

Activity
Remember, these are the professors’ judgments of the
personality of anonymous students writing emails, and the
professors didn’t know these were L2 English speakers, so
their expectations would have been fairly high in terms of
pragmatic competence, most likely assuming they were fluent
English speakers, since the students had fairly high
grammatical competence.

Materials

But is also points to something else. Even though the language
in these emails was advanced (these were university
students), their pragmatic awareness was clearly
underdeveloped, and therefore creating a problem for these
students, at least in terms of communicating their needs via
email.
The professors who reviewed the emails were not language
teachers, and therefore much less likely to be forgiving of
common errors in communication that we as language
teachers see all the time. But as teachers we are preparing
our students to interact with all speakers of their target
language, not just other language teachers.
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This lack of pragmatic awareness might cause these students
to miss important opportunities because of the judgment of
their personality, based on the perception of one professor,
based on potentially just one email.
It could be argued that if the professors met these students
and got to know them in person their perceptions might
change, but that opportunity doesn’t always happen, so the
first impression here might be really quite important.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE# 5
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Economidou-Kogetsidis, M. (2016). Variation in evaluations of the (im)politeness of emails from L2 learners and perceptions of the
personality of their senders. Journal of Pragmatics, 106, 1–19
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Time
5 min
for this
slide

Activity
Materials
Here are a few of the errors that the professor noted in their
evaluations.
Either read these through or let the participants read them to
themselves, or have one person read them for the whole group.
Next, we’ll look at some of the emails and see what you
think.
But remember, you are language teachers, and it’s quite
possible that you will have a very different take on the
wording of these emails, so put yourself in the shoes of
someone who does NOT teach language, and who hasn’t had
the experience of interpreting what a 2nd language student
means when what they say isn’t quite appropriate.
Would you be as forgiving if you didn’t have the experience
you have now as a language teacher?
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #6
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Economidou-Kogetsidis, M. (2016). Variation in evaluations of the (im)politeness of emails from L2 learners and perceptions of the
personality of their senders. Journal of Pragmatics, 106, 1–19, p. 16
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Time
10 min
for this
slide

Activity
Read through these email examples, and if you are not a
university professor with large classes of students, imagine
that you are and how you might react to these messages.

Materials

Remember that these professors didn’t know that these were
2nd language students, and most of them taught in other
disciplines, so they may not have had any direct experience
teaching language or working long term with 2nd language
learners of their home language.
Consider all that we went over on day one about the
components of pragmatic awareness. What is happening here
with context, roles, impact and goals?
Take 5 minutes to talk about this with a partner or your table
group.
Allow about 5 minutes for discussion of these examples, then bring
the group back together to compare answers.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #7
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“
”
pragmatic failure

divergence
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Time
3 min
for this
slide

Activity
This quote is taken from a short article written by Kathleen
Bardovi-Harlig and Rebecca Mahan-Taylor from Indiana
University, published in the English Teaching Forum in July,
2003.

Materials

The sense of the quote is probably something you have
experienced, this notion of taking offense because of the
manner that someone says something to you, but maybe you
didn’t know exactly why, or you attributed it to some other
factor.
It might have just been that that individual’s pragmatic
awareness was “off”, but it ended up coloring your exchange
in a negative way.
In any case, when this happens, it’s called pragmatic failure,
which is descriptive, but the term does have a negative
connotation with the word “failure”, so two professors of
second language study, Noriko Ishihara and Andrew Cohen
chose to use the word divergence instead, to limit the
pejorative association with the term. You will see both terms
in this presentation.
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Practical Pragmatics Presenter’s Manual 70

ability

choice

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge. p. 77
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Time
3 min
for this
slide

Activity
In their book, Teaching and Learning Pragmatics,
Ishihara and Cohen focus on what they believe are the 5
most common forms of divergence, or pragmatic failure. We
will go through where they come from, and in our next
section we will look at ways to reduce them.

Materials

You will see here that these five have been broken into two
sub groups: divergence due to insufficient pragmatic
ability, and divergence due to learner choice.
Part of the reason for teaching pragmatic awareness to your
2nd language students is not to just give them stock phrases to
pull out for every situation, but to provide them with the
means to make choices for themselves about how to use
different forms of language, and one of those choices might
be to use the pragmatic norms from their home language
instead of the ones that are perhaps more appropriate for
their target language.
Now let’s take a closer look at these causes of divergence.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #9
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Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.
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Time
5 min
for this
slide

Activity
This first norm, negative transfer, would probably seem
like the easiest one to remedy, but how can we do that?

Materials

First, the teacher of the student needs to know what the
pragmatic norms are for the target language they are
teaching, and then they need to know how to teach them to
the student.
By coming to this workshop, you are on your way to gaining
that explicit knowledge yourself, so you can go forth and
teach this to your students.
For the second, having limited grammatical ability in
the L2, this can be remedied in time, if the student continues
to study the structure of their target language, and is exposed
to the components of pragmatic awareness using an explicit
method.
There has been emphasis on a more implicit teaching style for
pragmatics, but studies have shown that the more direct and
clear the teaching of pragmatic norms, the better students
learn them.
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Without direct, explicit instruction of what the pragmatic
norms are for a particular culture, it is estimated that it takes
most L2 up to 10 years to develop their own pragmatic
awareness as a second language learner living in that target
language culture, so providing direct instruction can really
speed up that process.
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Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.
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Time
5 min
for this
slide

Activity
Materials
For the next divergence, overgeneralization of perceived
L2 pragmatic norms, this might take some diligence on the
part of teachers to continue to assess the students
understanding of when to use a particular pragmatic norm,
and when not to.
Just like with the teaching of irregular forms of grammar,
students will need clear instruction on when it’s appropriate
to use casual forms of language or formal forms. It’s just as
much of a learning process as learning the structure or
grammar and syntax of a language.
As for the effect of instruction and instructional
materials, here is where you as a teacher can look at
modifying the materials you are already using in your
classroom.
If you are using standard textbooks, designed for teaching
anywhere in North America, there are bound to be lots of
cultural ideas that are generalized for the sake of simplicity of
instruction and generalized literally for the purpose of saving
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space on the page or to accommodate the target audience’s
language level.
Consider carefully if it might be better to skip an overly
generalized idea, or to modify it by providing a more nuanced
perspective.
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Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.
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Time
5 min
for this
slide

Activity
Materials
For this divergence, it’s not an error, like the divergences due
to lack of pragmatic awareness. In this case the learner is
making a conscious choice to not use the appropriate
pragmatic norms for a variety of reasons.
In this case the learner has learned the pragmatic norms for a
particular situation, but may choose to not use them for
personal reasons, such as maintaining their own cultural
identity or because they disagree with a particular form of
politeness for personal reasons.
Can anyone think of a scenario where someone would do
this? Deliberately not use the expected pragmatic norms for
a given conversation or situation?
(Allow a couple of minutes here before moving on to the next slide
to discuss this further).
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE# 12
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Time
9 min
for this
slide

Activity
Review this slide with the participants; the possible reasons why
and the possible situation where it might happen. These are not
the only reasons or circumstances, but gives an idea of what can
happen.

Materials

If any participants want to share stories of seeing this in their own
classrooms, or experiencing it themselves as a 2nd language
learner, encourage that here.
As teachers, there is a danger that our students can interpret
our teaching of pragmatic norms as forcing them to accept
the culture in a kind of power play, so it’s equally important
that we help the students to understand the potential
consequences of choosing to not use the accepted pragmatic
norms, and how they might be perceived when they do so.
This is not to discourage them from making their own
choices, but to make sure they are informed before they
make that choice. It’s possible that a particular choice will
leave them isolated from the community they are trying to
join. If they’d rather not be part of the community, then it’s
OK, but if they are trying to be a part of it, continuing to
Practical Pragmatics Presenter’s Manual 77

communicate outside those norms will make it difficult for
them to be accepted.
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Time
25 min
for this
section
1 min
for this
slide

Activity
Establishing Goals for Teaching Pragmatic Awareness
Objectives:
• Examine ways to teach cultural norms while respecting the
learners’ own culture
• Understand the reasons for using explicit instruction vs.
implicit instruction
• Learn how to demonstrate to students that they have
choices, and the consequences for choosing to not use the
pragmatic norms they are learning

Materials
Handout
#4: Goals
for
Teaching
Pragmatic
Awareness

So, let’s look at the goals for teaching pragmatic awareness.
It might seem a bit simple, but these three ideas can help to
sum up what you are doing when you are teaching pragmatic
awareness:
First, you need to create an opportunity for your students to
gain cultural awareness of pragmatic norms, not just in their
target language but their home language as well.
Then you need to deliver explicit instruction – since this will
be as foreign as learning grammar in their target language, and
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will require some adjustment as they learn the terminology
surrounding it.
And after that you should provide them with choices for how
to follow the pragmatic norms they are learning, while also
letting them know about the consequences of not using their
new-found pragmatic awareness in culturally expected ways.
Distribute Handout #4: Goals for Teaching Pragmatic Awareness
(2 pages).
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #14
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Contrastive Analysis
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Time
7 min for
this slide
=
5 min for
lecture,

Activity
When we are studying pragmatic awareness, cultural
awareness is a really important factor in learning how to
use the expected pragmatic norms in the target language
you are learning.

Materials

2 min for How do we do this? One straightforward method is help
discussion your students with some basic contrastive analysis.
The chances of your students knowing how pragmatic
norms work in their own home language is small, unless
they have studied linguistics, so creating an opportunity for
comparing pragmatic norms of behavior in their home
culture to the ones they are learning in their target
language can help them make sense of the speech act sets
you are teaching them.
The better they understand how it works in their home
language, the more likely they are to begin to understand
how it works in their target language, although they may
still choose to not use the new norms they are learning.
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In an ESL classroom, this can be done with small groups of
same-language speakers, where they would be allowed to
speak in their home language with each other in order to
come up with the common behaviors and language
associated with the subject you are discussing, such as
making requests or apologies, for example, in their home
language.
You might put a list up on a whiteboard or flipchart, and
have students representing each culture come up and add
to the list their culture’s norms, so they can compare them
to English and to the other languages represented.
Creating a situation where they can actually see this
difference between the different cultures can yield powerful
understanding in a short time for things they might not
have considered before.
Your students don’t have to be advanced speakers to do
this, and it is actually helpful to begin this process of
cultural observation from a fairly early point in the language
learning process.
For lower levels students, you would begin with fairly
simple speech acts (greetings, for example), and see if you
can help them translate verbatim into English, so they can
see what happens in the different languages.
The idea with an exercise like this one is to help
demonstrate to your students that not all languages
express politeness in the same way, and what works in one
culture many not in another, and it might even sound rude
or uncaring once translated into English (or the English
version may seem rude to them once translated into their
home language).
Once you’ve established this awareness, you can begin to
talk about what the consequences might be for ignoring the
established norms in the target language they are learning,
even when they have learned how to use them correctly.
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We’re going to do a very quick contrastive analysis
now, just to test out how this would work.
Working alone or with a partner or small group, consider
what it means to smile at a stranger out in public.
In the U.S., it is quite common to smile and nod at people
you don’t know when you are passing them at a close
distance, and you might even make quick eye-contact at the
same time. What does that mean in the U.S.? What does it
mean in other cultures?
If you are from or you have lived in other countries, how
would that same behavior be perceived?
Take the next two minutes to think and talk about that
perception:
What does smiling at a stranger mean in your home
culture, or one you have lived in outside the U.S.? Or, how
do you feel when a stranger smiles at you in passing
(outside of U.S. culture)?
Allow about 2 minutes for this discussion before moving to the
next slide.
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Practical Pragmatics Presenter’s Manual 83

smiling at stranger

Abe, J. et al., 1998. Culture in Action: Classroom Activities for Cultural Awareness. Japan: Nan’Un-Do
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Time
3 min
for this
slide

Activity
Here is one example of how you might have students
demonstrate the differences between their cultures. This can
be easily put up on a white board or flipchart, or if you are
using technology in your classroom you can update your data
immediately in program like Google Docs, and put this type
of comparison up on a screen fairly quickly.

Materials

Do you agree with these opinions? Do you have others to
share?
The idea here isn’t to imply that any one culture is better
than another, but simply to point out that what is normal and
expected in one culture may be completely different in
another, and part of learning pragmatic awareness in an L2 is
becoming aware of that difference and learning how to work
with it.
Take about 2 minutes to have participants share the results of
their discussions with the whole group.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE# 16
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speech act set
opportunity for practice

authentic language
language researchers
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Time
8 min
for this
slide

Activity
Several research studies have shown that providing clear,
explicit, deductive instruction is key to teaching pragmatic
awareness to adults. Trying to use more implicit, inductive
instruction can work, but it’s going to take a lot longer for
your students to catch on.

Materials

To most people, the whole idea of pragmatics is going to
seem quite foreign, and therefore something they might
struggle to understand at first. But breaking down the
component parts into chunks, just like you would with a
grammar lesson, will make this easier for you and your
students in the long run.
Pragmatic awareness can’t be fully explained in one lesson,
this is something that you will have to incorporate over
time, perhaps several weeks or months of adding it in, one
30-minute lesson at a time.
Begin by taking some time to teach the basic
components: context, roles, impact and goals.
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Then move on to one specific speech act set, or pair of
sets, like requesting and refusing, for example. You can create
your own materials, use materials available in several books
and online (more on that later), or adapt your current
textbook materials with the information you are learning in
this workshop.
Provide as much opportunity for practice as you can, and
within that practice variety is key. Since your students will
not always face the same situations out in the world, it’s
important that they be able to practice what they are learning
at different levels of politeness, social standing, and
circumstance.
The use of authentic language is critical. If you find that
the materials you are currently using in your classrooms are
just not quite authentic enough, see if you can supplement
them with real life examples: record yourself and your
neighbor talking, or look for movie and TV clips online you
can use in class.
There are many ways to bring authentic language into your
pragmatics lessons, it just takes a bit of creativity to find the
ones that will work best for your class situation.
One other way to help your students is to encourage them
to become language researchers themselves. If they are
in the U.S., ask them to keep a journal and write down what
they hear when others are using speech acts you are learning.
Or, if they are EFL students they can do the same thing while
watching English programs on TV or online, and bring that
information back to class to share.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #17
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components

§ Cultural Awareness
§ Specific norms
variety of phrases
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Time
3 min
for this
slide

Activity
One of the most important aspects of teaching pragmatic
awareness is helping your students learn the amount of
choice they have when it comes to what they say. Of course,
the context of any given conversation will dictate the
pragmatic norms they would be expected to follow.

Materials

These choices can seem overwhelming, which is why teaching
them in specific, explicit lessons with lots of practice, and a
good background in basic pragmatic components is crucial.
That being said, one of the things that might happen, and
many of you have probably seen this but didn’t know how to
define it at the time, is that a student will learn the pragmatic
norms for a particular speech act, but then choose not to use
them. We discussed this earlier as pragmatic failure, or in this
case, divergence by choice.
So, what are these choices? Mostly it’s about levels of
formality, politeness and respect for the person they are
speaking to.
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An L2 speaker might decide to not use the expected norms
for a given situation because they have a cultural or moral
disagreement with those norms, or these norms are
perceived to be so far outside the norms of their own home
culture that it feels wrong for the student to use them. As an
L2 this is their own choice to make. But this choice is not
without consequences.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #18
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Time
4 min
for this
slide

Activity
Generally, the better the L2 is at speaking their target
language, the higher the expectations are by native or fluent
speakers for the L2 to use the expected pragmatic norms.
These mistakes are much less likely to be forgiven like
incorrect grammar, vocabulary or pronunciation might be.

Materials

Pragmatic mistakes in a high-level speaker are perceived as
personal or social mistakes, and have a much greater impact
on how that speaker is judged.
So, what are the consequences? Depending on the situation
and context, the consequences could be significant.
They might be seen as rude, uncaring, flippant or arrogant.
They might be dismissed as a potential friend or confidant.
They could lose out on work or educational opportunities.
Our job as teachers is not to force conformity to the norms
we personally would choose to use in a given situation, but it
is our job as teachers to let students know what to expect if
our students choose to not use these norms.
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Even if they disagree with the norms, if they choose not to
use them there will be some pushback from native and fluent
speakers in the target language.
Understanding their own responsibility in choosing how to
communicate these social norms is an important part of
having true pragmatic awareness.
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THIS IS A GOOD STOPPING POINT FOR A BREAK IF YOU ARE DOING ALL OF DAYTWO PRESENTATION MATERIAL IN ONE DAY .
AND TAKE A

PAUSE YOUR PRESENTATION HERE

15 MINUTE BREAK.
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Refusing
refused
offered
invitation
invitation
request
suggestion

Day 2 PPT Slide 19 of 45

Time
45 min
for this
section

Activity
Sampling Pragmatic Lesson Ideas: Refusing

6 min
for this
slide

Think about the last time you refused something, an offer, an
invitation, a request or even a suggestion.

Materials

Outside of the phrase, “No, thank you”, have any of you
taught your students any other ways to refuse something?

It might have been something as simple as refusing a sample
at Costco, or more complex, like refusing an invitation to a
party that you knew would include people you don’t get
along with well, but could be a good opportunity for
networking.
How did you do it? Was is just a quick “No” or “No, thank
you”, or did you feel the need to offer an excuse or
explanation? Did you need to soften your response
somehow?
Take about 5 minutes to talk about these questions with a
partner or small group.
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Have the participants discuss this together, then as a group.
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What is the goal of refusing? To decline an invitation, offer, request or suggestion

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.
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Time
3 min
for this
slide

Activity
After discussing their answers on the previous slide, distribute
Handout #5: Lesson Ideas for Teaching Refusing (2 pages).
There isn’t a single speech act set for refusing, but there is
still a method and a pattern to how we do it. Our responses
are either direct, or indirect.

Materials
Handout
#5: Lesson
Ideas for
Teaching
Refusing

With a direct response, our refusal is often short, but it can
also come with softeners, like “thanks for the invitation” or “I
realize you are in a tough spot right now”. We can use those
softeners with indirect refusals as well.
Within the context of directly or indirectly, we can be polite,
or very curt or rude, depending on the response we chose.
Go through the list with the participants. This is the same list that
is on the handout for this section
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #
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I’d love to come!
I realize you are in a difficult situation.
um, well, ah
Thank you for the invitation

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.
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Time
1 min
for this
slide

Activity
These are examples of some of the ways we soften a refusal,
either with a direct or indirect response.

Materials

WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #22
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reasons
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Time
35 min for
this slide
and activity
on handout

Activity
Most of the time we think of refusals as very simple
things, refusing the offer of food when you are not
hungry, for instance. Culturally, this can actually be
complicated, since in some cultures refusal of an offer of
food is considered an insult, even in the U.S. it can been
5 min for
explanation seen that way depending on the context.

Materials

This next exercise on your handout is a brief contrastive
analysis of cultures, based on our reasons for refusals. If
you are doing this type of activity in an ESL class it can
yield some interesting answers depending on the cultures
represented in your classroom. In an EFL context it would
focus on the main culture of that country, but can also be
very helpful in allowing the students to discover for
themselves the differences between cultures and the
reasons why they may have very different ideas about
how to respond to certain things, like requests and
invitations.
This will be a partnered/group activity. It will work best if
you can partner or work with a small group that has a mix
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of English L1s and L2s, since we will be trying to compare
responses across cultures as much as possible.
On page two of the handout there are three questions
related to reasons for refusals. Please take a few minutes
to consider two things you might refuse and write those
ideas down (one simple request and one more complex
request).
Then write your reasons for refusing.
If you are familiar with another culture, consider the same
requests, and how you would refuse them in that culture,
and WHY you would refuse them. There might be more
complex reasons than you first think of in English.
Compare these ideas, between two cultures, with each
other and see where the similarities and differences are.
20 min for
writing and
small
group
discussion
activity

10 min for
this section
of this
activity to
share with
the whole
group

When you have written your own responses, discuss
them with your partner or group.
Go around to each group during this activity to answer
questions or offer suggestions if someone is stuck. Once each
group has had a chance to discuss these questions bring the
group back together to compare answers with each other.
Discuss their findings as a group.
Ask the participants if they have ever done any type of
contrastive analysis in their classrooms, and if they would
consider it now.
Talk about what might be difficult about doing this activity at
different levels of proficiency.
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Apologizing
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Time
45 min
for this
section
1 min
for this
slide

Activity
Sampling Pragmatic Lesson Ideas: Apologizing

Materials

We have all apologized for something big or small at some
point in our lives. When you teach a speech act set like this,
it’s important to review the goals of the act itself with your
students.
In this case, when we apologize it’s a way of smoothing things
over to make repairs to a relationship that we want to
maintain. Because we want to maintain that relationship, it
probably makes sense to know how to apologize politely, so
as not to re-offend.
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How do we apologize?
speech act set
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Time
14 min
for this
slide

Activity
Have you ever stopped to think about how we apologize?
Not just the words, but the actions that go along with it?

Materials

Looking at the example of an offence on this slide, you are
going to create a possible apology for this event, then you are
going to write the speech act set for apologies as well as you
can, based on your apology.
Thinking about the reasons for the apology that we just
looked at, consider how you can make amends for your
actions in order to maintain this relationship.
Take the next 15 minutes, and with a partner or small group,
see if you can create the speech act set for apologies
together.
Just like the speech act sets for greeting and requesting we
looked at on day one, there is a specific set of steps taken in
a typical apology. Do you best to list all the possible steps
involved.
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While the participants are working on this walk around the room
to offer help or answer questions. Do not move to the next side
until they have had a chance to try to figure out the speech at set
first. Try to not give hints as they are working. This exercise is
meant to be difficult.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #25
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I’m sorry I apologize Please forgive me
It’s my fault
It wasn’t my fault

I didn’t see you

I didn’t mean to

The traffic was bad I got lost
How can I make this up to you?
I promise not to be late
next time.
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge., p. 63-64
Siegel, J. (2016). Pragmatics Activities for the Speaking Classroom, English Teaching Forum Volume 54, Number 1 . p. 14

Day 2 PPT Slide 25 of 45

Time
10 min
for this
slide

Activity
Distribute Handout #6: Lesson Ideas for Teaching Apologizing (2
pages), before you go through the list on the slide so participants
can follow along.
Did you create a set similar to this one?

Materials
Handout
#6: Lesson
Ideas for
Teaching
Apologizing

Take a few minutes to go through this set with the participants,
and then have them compare it to what they came up with.
Ask if they have to do all the steps to apologize, or if they have to
do them in this specific order (the answer to both is “no”).
Unless they have studied speech act sets before this workshop, it is
unlikely most participants will have listed all the steps on this slide.
Again, when making apologies they might not use all the steps in
this set, and they may perform them in a different order. But these
are all the steps that have been analyzed in research studies of
real-life dialogues examining how we perform speech acts for
apologies.
The aim of this exercise is to show that implicit instruction when
teaching pragmatic awareness can be really difficult and that more
direct, explicit instruction will be much easier on the students’
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understanding of the topic and their ability to retain what they
learn.
We went through this exercise to demonstrate why teaching
pragmatic awareness to adults in an implicit manner can be
really difficult for most people learning about it in a second
language context. What most of the research evidence
demonstrates at this time is that adult students seem to
benefit the most from very direct, explicit instruction of how
these forms work.
You can think of teaching pragmatic awareness like teaching
grammatical structure. When we are very young we learn the
forms very slowly over time, with lots of corrections from
adults, and lots of trial and error. But as adults we need a
more direct approach to fully grasp how new forms work,
since most adults are automatically going to compare new
forms of language to their first language while they sort out
how to use them correctly.
It’s not that adults can’t learn pragmatics (or grammar) with
an implicit approach, it’s just that it’s going to take a lot
longer, and be a lot more frustrating, especially at the
beginning.
Provide time for the participants to discuss what was difficult about
creating a speech act set, and how they believe their students
might handle an exercise like this.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #26
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apology scenarios

Day 2 PPT Slide 26 of 45

Time
20 min
for this
slide=

Activity
This is an example of a simple exercise you can give your
students. After teaching basic pragmatic awareness
principles and the speech act set for apologies, you can
provide basic prompts, then let them fill in the dialogue for
an apology.

Materials

This type of exercise can be a great way for students to
practice using the form while you help them practice,
especially if you do this in writing so you have something to
analyze and provide them with written feedback.
15 min to
complete
the
exercise

Following the exercise on Handout #6, you are going to
take the next 15 minutes to create 3 different apology
scenarios, based on the speech act set for apologies.
Then you will analyze each scenario for the context, social
roles, impact and goals.

5 min for When you are finished we will discuss how this worked,
group
and what you might change if you were adapting this
discussion exercise for your own class.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #27
THIS IS A GOOD PLACE TO TAKE ANOTHER 15 MINUTE BREAK
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Closing Conversations
ØIt was nice talking to you.
Bye.
ØIt was nice talking to you,
too. Good-bye

Ø Hey, it’s been fun talking but I really have to get
going.
Ø Yeah. We should do this more often.
Ø Yeah, I know we always have such a great time
together.
Ø So, can we meet up again next week, same time
and location?
Ø Uh, I think so. Let me check my schedule. Yes, this
time next week would work for me.
Ø Great! I’ll see you then.
Ø Okay. See you.
Ø Alright. Bye!
Ø Bye!

Day 2 PPT Slide 27 of 45

Time
45 min
for this
section

Activity
Sampling Pragmatic Lesson Ideas: Closing Conversations

5 min
for this
slide

Let the participants read through them both and discuss them for
a few moments.

Materials

Take a look at these two closing conversations. Which one is
more like “real life” conversation closing in English, and which
one is more like a textbook example of a conversation
closing?

The one on the left is definitely more like a real-life example,
but why? We sometimes have very short good-byes, like the
one on the right, but you may not have realized that English
has one of the longer rituals for closing conversations than
many other languages.
So, what’s different between the two?
Provide a few moments for the participants to evaluate the
differences.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #28
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• Shut-down

• Pre-closing
well okay alright thanks
• Terminal Exchange
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge, p. 158

Day 2 PPT Slide 28 of 45

Time
5 min
for this
slide

Activity
Distribute Handout #7: Lesson Ideas for Teaching How to Close
a Conversation (5 pages).
What you see here are the “extras” in English conversation
closings, all of which were in the left-side conversation on
the previous slide, and only some of which showed up in the
far shorter conversation on the right-side conversation.

Materials
Handout #7:
Lesson Ideas
for Teaching
How to
Close a
Conversation

These “extras” are not required to end a discussion in
English, but they are commonly part of our very elaborate
process of closing a conversation, especially in a way that
leaves all parties feeling good about their exchange.
We usually begin with a Shut-down, which is where we
make clear that it’s time for the conversation to end, and
we have no more business to discuss, or we cannot
continue at that time for some reason.
There is more than one way to do this, but the context of
the language tells the other member or members of the
conversation that it’s time for things to end.
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On the previous slide the speaker says, “It’s been fun, but I
really have to get going”, a very clear indicator that they are
ready to move on. What they did was to express that they
enjoyed the conversation, but that they have to end it now.
Toggle back and forth between the last slide and this one to
point out the differences.
This might be more than one sentence, and it can go on for
a while, back and forth between the speakers, depending on
the context.
Following the Shut-down the other parties in the
conversation can either agree and continue the closing
process, or disagree and try to keep the conversation going.
After this Shut-down comes a Pre-closing, where both
speakers agree that the conversation is closing, and they
commonly use words or phrases like okay, alright, well,
thanks, that’ll be fine, and others, to indicate to each
other that the conversation is, in fact, ending.
The Pre-closing can also go on for a while, depending on the
context of the conversation.
The conversation doesn’t really end until you come to the
Terminal Exchange which is the last thing said by each of
the speakers to each other. These phrases are generally the
only ones we commonly teach our ESL students: good-bye,
bye, take care, see you later, have a good day, etc.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #29
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Ø Hey, it’s been fun talking but I really have to get going.

(Shut-down)

Ø Yeah. We should do this more often.

(Pre-closing)

Ø Yeah, I know we always have such a great time together.

(Pre-closing)

Ø So, can we meet up again next week, same time and location?

(Pre-closing)

Ø Uh, I think so. Let me check my schedule. Yes, this time next week would work for me. (Pre-closing)
Ø Great! I’ll see you then.
Ø Okay. See you.

(Pre-closing)
(Pre-closing)

Ø Alright. Bye!

(Terminal exchange)

Ø Bye!

(Terminal exchange)

Context: in a public space; casual language; share some background knowledge; social relationship is fairly
close. Roles: fairly equal. Impact: little impact to each other. Goal: to maintain an ongoing friendship.

Day 2 PPT Slide 29 of 45

Time
5 min for
lecture

Activity
A closing conversation in English begins with two parts: an
initiation of the shut-down by one speaker (to close),
and a response (agreement to close, or suggestion to
continue the exchange) by the other.

Materials

This initiation-response will continue until the terminal
exchange of the conversation, but it’s the part between the
initiation of the shut-down and the terminal exchange that
seems to cause the most trouble for L2s learning English,
especially if they come from a L1 where very short closings
are more common.
Since closings in English can actually be quite long in
comparison to some other cultures, it can take some
getting used to for students to understand how to
participate in this exchange and not either appear like they
don’t want the conversation to end or appear like they
have ended it too soon.
One way to remedy this situation is to provide as many
real-life examples of conversation closings for them as you
can, by using video, audio recordings, even your own
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written or recorded dialogues. Exposure to the lengthy
closing conversation pattern will make recognizing and
understanding this process easier for your students.
On Handout #7 there is an exercise to review the
pragmatic components of each of 3 closing conversations.
Along with the pragmatic elements, see if you can identify
the shut-down, pre-closings and terminal exchanges for
each dialogue. The example on this slide shows what the
first one would look like.
20 min
for
exercise
on handout

Work with a partner or small group analyze each
conversation. There is a key to the patterns at the end of
the handout, but try not to look at it until you had some
time to answer the questions yourself first.
Allow about 20 minutes for the participants to review the
conversations and answer the exercise questions. Then bring the
group back to go over the conversations together.

10 min
for
discussion Spend the last 10 minutes discussing the exercise, reviewing the
of
answers in the “key” section of the handout and/or
exercise
brainstorming ways of bringing in more authentic closing
conversations to the classroom for similar exercises.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #30
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US Department of State American English website:

• https://www.americanenglish.state.gov/resources/teaching-pragmatics

https://www.americanenglish.state.gov

Day 2 PPT Slide 30 of 45

Time
10 min
for this
section
1 min
for this
slide

Activity
Where to Find More Pragmatics Lesson Ideas Online and in
Print

Materials
Handout
#8: Where
to Find
All the websites referenced here were linked as of June, 2017.
More
Pragmatics
You can open the links from the PowerPoint slide, or go to the next Lesson
slides for screen-prints of all the websites linked in these next 7
Ideas
Online and
pages.
in Print
Distribute Handout #8: Where to Find more Pragmatics Lesson
Ideas Online and in Print (2 pages)
We’ve looked at several different ways to introduce
pragmatics instruction into your classrooms, but this is really
just a small sample of what is available online and in print to
learn from and use in your own teaching practice.
That being said, there aren’t that many different places to get
specific teaching information from yet (as of June, 2017), but
there are a few good ones to investigate now that have
compiled many ideas into one place:
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One of the best online resources right now is actually the
U.S. Department of State American English website. As of the
preparation of this workshop, this site has at least 30
different pragmatics lesson plans.
https://americanenglish.state.gov/resources/teachingpragmatics
with links to many more general ESL and EFL lesson ideas on
the same site:
https://www.americanenglish.state.gov
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE # 31
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Day 2 PPT Slide 31 of 45

Time
1 min
for this
slide

Activity
This is the main page for the Pragmatics section of the US
Department of State American English website.

Materials

https://americanenglish.state.gov/resources/teachingpragmatics

WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #32 FOR
MORE DETAIL ON THIS SITE
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Day 2 PPT Slide 32 of 45

Time
1 min
for this
slide

Activity
This screen-shot shows more of the titles available on the
Pragmatics page of the US State Department
American English webpage.

Materials

Most of these titles are for complete lesson plans you can
download as PDF files from their site.
https://americanenglish.state.gov/resources/teachingpragmatics
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #33 FOR
MORE DETAIL ON THIS SITE
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Day 2 PPT Slide 33 of 45

Time
1 min
for this
slide

Activity
These are two examples of the types of lessons on the US
State Department American English website.

Materials

Each of these lessons includes a detailed explanation along
with specifics for classroom lesson plans.
Some of the plans are for only one short lesson, some are for
multiple lessons taught over the period of several days or
weeks.
There are lessons for different levels of learners with several
different types of lesson styles.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #34 FOR
MORE DETAIL ON THIS SITE
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Day 2 PPT Slide 34 of 45

Time
1/2 min
for this
slide

Activity
This is the main page of the US Department of State
American English website. It is a general index of articles
about teaching ideas, lesson plans and other observations
specifically for those teaching English as EFL or ESL subjects.

Materials

https://www.americanenglish.state.gov
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #35
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https://coerll.utexas.edu/methods/modules/pragmatics/

http://carla.umn.edu/speechacts/descriptions

http://www.asha.org/public/speech/development/Pragmatics/

Day 2 PPT Slide 35 of 45

Time
1/2 min
for this
slide

Activity
These are also a few good sites to review.

Materials

There is a bit of information about each of the sites listed here on
the following slides #36-38.
https://coerll.utexas.edu/methods/modules/pragmatics/
http://carla.umn.edu/speechacts/descriptions
http://www.asha.org/public/speech/development/Pragmatics/
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #36
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Day 2 PPT Slide 36 of 45

Time
1 min
for this
slide

Activity
Another good resource for your own training on teaching
pragmatics is the University of Texas online teaching module
on teaching foreign languages; there are several lessons for
teachers to gain basic knowledge about pragmatics and how
to teach it.

Materials

Although the emphasis here is on foreign languages, ESL
teachers can also benefit from this learning module:
https://coerll.utexas.edu/methods/modules/pragmatics/
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #37
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Day 2 PPT Slide 37 of 45

Time
1/2 min
for this
slide

Activity
This website via the University of Minnesota is a great
resource for detailed descriptions of speech acts and speech
act sets, among other topics specific to pragmatics.

Materials

http://carla.umn.edu/speechacts/descriptions
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #38
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Day 2 PPT Slide 38 of 45

Time
1 min
for this
slide

Activity
An interesting site to review is the American SpeechLanguage-Hearing Association.

Materials

They have a couple of pages specific to pragmatics, but from
the perspective of native speaker of English who have had
some other difficulty with speech.
It’s an interesting way to look at the issue of learning
pragmatics, and see that it’s not just a problem for people
learning a 2nd language.
http://www.asha.org/public/speech/development/Pragmatics/
There are a couple more links on the handout for online
resources that give general information about pragmatics and
can be interesting to review for background knowledge about
the subject.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #39
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Teaching and
Learning
Pragmatics,
Ishihara & Cohen

An Introduction
to Pragmatics,
LoCastro

Pragmatics:
Teaching Speech
Acts,
TESOL Press

Pragmatics:
Teaching Natural
Conversation,
TESOL Press

Day 2 PPT Slide 39 of 45

Time
2 min
for this
slide

Activity
Materials
As of now (June 2017) there aren’t that many book resources
available for helping to teach pragmatics to teachers, but the
list is growing, and there are a few good ones to get if you
really want to learn more.
Highly recommended:
Teaching and Learning Pragmatics
Where Language and Culture Meet, buy Noriko Ishihara
and Andrew D. Cohen, published in 2010 by Routledge.
This book is written for teachers and students in TESOL
training who are looking for ways to bring the benefits of
empirical studies of pragmatics in use into their classrooms in
a meaningful way.
It has many lesson ideas, but more than that, it looks at the
whole of applied pragmatics and provides a very wellrounded view on the subject.
Their book provides an excellent framework for both
learning about pragmatics from a teacher’s perspective, and
Practical Pragmatics Presenter’s Manual118

many lesson ideas for integrating it into your teaching
practice, including suggestions for how to modify current
textbook lessons to provide more in-depth pragmatics
instruction.
Also very good resources:
If you are looking for something more like a textbook for
teacher training, that will go through more of the theory of
pragmatics, but still provide instructional strategies, then
Virginia LoCastro’s book, An Introduction to Pragmatics
is another option. This book was published in 2003 by
University of Michigan Press.
These two books, Pragmatics, Teaching Speech Acts, and
Pragmatics, Teaching Natural Conversation, are both
published by TESOL Publications, part of the TESOL
International Association, and are collaborative works, similar
to what you would find at the US State Department website
on Pragmatics that includes multiple lesson ideas.
They both include specific lesson plans for specific speech
acts to teach ESL or EFL students. These books are available
on the TESOL.org website, as well as other major book
sellers, but if you are TESOL member, you may be able to
purchase them at a discount if you buy directly from the
TESOL Press website.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #40
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motivate

Day 2 PPT Slide 40 of 45

Time
10 min
for this
section

1 min
for this
slide

Activity
Closing – Final Thoughts: Motivating Your Students

Materials

One topic that we haven’t covered so far in this workshop is
the subject of student motivation. If you have yet to bring
pragmatic instruction into your classroom, or you don’t think
it holds any interest for your students, next we’re going take
a look at what a group of university students studying English
pragmatics in Korea had to say about it.
These students were studying a variety of subjects and
receiving pragmatic instruction as part of their regular English
classes over a period of just 9 weeks. During that time these
students, at intermediate and low levels, were taught
pragmatic awareness with some background study of what
pragmatics is, and how to apply it in English using 4 different
speech acts: compliments, apologies, requests and refusals.
At the end of the study the students’ perspectives on the
benefits and drawbacks of learning pragmatics were surveyed
and the results actually showed some very promising results.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #41
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interest in learning

Kim, H. (2016). An investigation into EFL learners’ perception towards L2 pragmatic instruction, Theory and practice in language studies, Vol 6, No 3, pp 452-462

Day 2 PPT Slide 41 of 45

Time
2 min
for this
slide

Activity
Here the students are expressing their feelings about their
overall interest in learning about pragmatics, after they had
been through the 9 weeks of pragmatics awareness lessons:
30 minutes, twice a week, learning basic pragmatic awareness
and 4 speech acts in English: compliments, apologies, requests
and refusals.

Materials

For the majority of these students, this was the first time
they had been through any lessons in pragmatic awareness.
Allow the participants to read the slide to themselves, and make
any comments if they wish.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #42
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already knew

Kim, H. (2016). An investigation into EFL learners’ perception towards L2 pragmatic instruction, Theory and practice in language studies, Vol 6, No 3, pp 452-462

Day 2 PPT Slide 42 of 45

Time
2 min
for this
slide

Activity
Materials
Most of these students had been studying English in Korea for
10 years or more as EFL students, and many believed they
already knew how to perform certain speech acts, but as they
were exposed to more options for expressing themselves,
they found they were excited to learn how to expand their
available language to feel more comfortable speaking English
to native or fluent speakers.
Allow the participants to read the slide to themselves, and make
any comments if they wish.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE #43
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improving their intercultural
communication skills

Kim, H. (2016). An investigation into EFL learners’ perception towards L2 pragmatic instruction, Theory and practice in language studies, Vol 6, No 3, pp 452-462

Day 2 PPT Slide 43 of 45

Time
2 min
for this
slide

Activity
For this survey question, students were asked about their
opinion of the importance of learning pragmatic awareness,
and most students responded in a similar manner to the
examples here, that they could see the value in studying this
subject, especially the value in learning specific formulas for
particular speech acts.

Materials

Allow the participants to read the slide to themselves, and make
any comments if they wish.
WHEN READY, MOVE ON TO DAY 2 PPT SLIDE # 44
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Day 2 PPT Slide 44 of 45

Time
3+ min
for this
slide

Activity
Materials
Use the last few minutes of the workshop to pose these questions
to the participants (you can do this as an all-inclusive group activity
and ask the participants directly, or if you have time, have them
work in pairs or small groups first to answer the question, then
bring everyone back to a full group discussion):
What are your takeaways from the workshop?
Are you ready to implement some of these ideas now, or do
you want more information first?
What would you like to learn more about?
WHEN FINISHED, MOVE ON TO DAY 2 PPT SLIDE #45
THE NEXT SLIDE IS THE LAST SLIDE IN THE
PRESENTATION AND IS MEANT TO BE USED FOR THE
CLOSING OF THE DAY ’S EVENTS .
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Thank You!
Day 2 PPT Slide 45 of 45

Time
as
needed

Activity
When you are finished with the last discussion, take a moment to
thank the participants for being part of this workshop, and let
them know how to contact you if they have further questions.

Materials

END OF DAY TWO OF THE WORKSHOP
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Appendix

Day One
Handout #1: The Four Basic Components of Pragmatic Awareness (1 page)
Handout #2: Greetings: Creating Authentic Dialogues (4 pages)

Day Two
Handout #3: Pragmatic Failure or Divergence (1 page)
Handout #4: Goals for Teaching Pragmatic Awareness (2 pages)
Handout #5: Lesson Ideas for Teaching Refusing (2 pages)
Handout #6: Lesson Ideas for Teaching Apologizing (2 pages)
Handout #7: Lesson Ideas for Teaching How to Close Conversations (5 pgs.)
Handout #8: Resources for More Information (2 pages)
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Handout #1: The Four Basic
Components of Pragmatic Awareness
Context:

Where and when
Language
Shared background knowledge
Social relationship

Roles:

Power Dynamic or Social Distance

Impact:

Degree of Imposition; what will this “cost” the target of the speaker?

Goals:

The Speech Act being used; if someone is requesting, the goal may be a
tangible thing, for example a pencil, a ride to the airport, etc.

How do we gauge these components?

Language
Informal

Formal
Background Knowledge

Similar

Very Different
Social Distance

Close

Distant
Roles

Less Power

More Power
Impact

Low

High
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Handout #2: Creating Authentic
Greeting Dialogues
Greeting Speech Act Set Example:
1. Greet (Hello, Stella)
2. Give Context/Show Concern (My name is Diane, we met at a conference last
year/How have you been?)
3. Share Information/Ask Questions (I went to the CATESOL conference last
month/Did you go to the CATESOL conference last month?)
Objectives:
1. Create authentic dialogues for greetings in English.
2. Analyze dialogues for context, roles, impact and goals.
3. Familiarize yourself with the different types of greetings your students need to
learn.
Materials:
•
•

Handout: The Four Basic Components of Pragmatic Awareness
Handout: Greetings: Creating Authentic Dialogues

Directions:
You will be creating 3 dialogues to cover different types of situations and relationships,
and you will then analyze those dialogues for their levels of familiarity and politeness.
Each dialogue should have a minimum of 4 lines, but you can add more if you like. Use
the speech act set steps for a basic outline, but feel free to modify them based on your
own real-life experience.
Work with a partner or small group (or you may work alone if you prefer). If you can
remember how you greeted each other at the beginning of the workshop, use that
dialogue here as well. For the rest of your dialogues, think of different places and
situations where you might meet someone for the first time, or run into them, or greet
them on a regular basis. Don’t limit yourself to the classroom or the teachers’ lounge.
Here are some examples of places and situations:

walking downtown

at a family gathering

first day of work

at a restaurant

on a museum tour

first day of class

at the library

on a blind date

at a concert
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Dialogue 1 – Creating Authentic Dialogues
Speaker 1:
_________________________________________________________________
Speaker 2:
_________________________________________________________________
S1:
_________________________________________________________________
S2:
_________________________________________________________________
S1:
_________________________________________________________________
S2:
_________________________________________________________________
Analysis:

What is the context of this dialogue?
_________________________________________________________________
_________________________________________________________________
What are the power roles of the speakers?

_________________________________________________________________
Is there an impact or imposition between the two speakers?

_________________________________________________________________
What is the goal of this dialogue?

_________________________________________________________________
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Dialogue 2 – Creating Authentic Dialogues
Speaker 1:
_________________________________________________________________
Speaker 2:
_________________________________________________________________
S1:
_________________________________________________________________
S2:
_________________________________________________________________
S1:
_________________________________________________________________
S2:
_________________________________________________________________
Analysis:

What is the context of this dialogue?
_________________________________________________________________
_________________________________________________________________
What are the power roles of the speakers?

_________________________________________________________________
Is there an impact or imposition between the two speakers?

_________________________________________________________________
What is the goal of this dialogue?

_________________________________________________________________
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Dialogue 3 – Creating Authentic Dialogues
Speaker 1:
_________________________________________________________________
Speaker 2:
_________________________________________________________________
S1:
_________________________________________________________________
S2:
_________________________________________________________________
S1:
_________________________________________________________________
S2:
_________________________________________________________________
Analysis:

What is the context of this dialogue?
_________________________________________________________________
_________________________________________________________________
What are the power roles of the speakers?

_________________________________________________________________
Is there an impact or imposition between the two speakers?

_________________________________________________________________
What is the goal of this dialogue?

_________________________________________________________________
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Handout #3: Pragmatic Failure or
Divergence
Pragmatic divergence due to insufficient pragmatic ability:
1. Negative transfer of pragmatic norms:
Learner doesn’t know the pragmatic rules or norms in the target language, so they use
the ones they know in their home language
2. Limited grammatical ability in the L2:
Learner doesn’t have the grammatical knowledge in the target language yet to form or
understand complex meanings
3. Overgeneralization of perceived L2 pragmatic norms:
Just like some learners like to use -ed endings with all past tense verbs, even the
irregular ones, sometimes they assume a rule applies to many more situations than it
actually does
4. Effect of instruction or instructional materials:
Sometimes the oversimplification of ideas in a target language teaches the wrong idea;
that all U.S. American English is spoken as an extremely direct language, for instance

Pragmatic divergence due to learner choice:
5. Resistance to using perceived L2 pragmatic norms:
A learner who has learned the pragmatic norms for a particular culture, and knows
how to use them, deliberately chooses not to use them for their own personal reasons

Resource:
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet.
Routledge.
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Handout #4: Goals for Teaching
Pragmatic Awareness
Encourage Cultural Awareness by Using Contrastive Analysis:
•

How do you express politeness in English? In your home language?

•

Is it in the grammar? Vocabulary? Tone? Some other aspect of the language?

•

When do you use formal or informal language in English? In your home language?

•

Who do you consider a friend in the U.S.? In your home country?

•

How do you identify differences in power?

Deliver Explicit Instructions
•

Introduce the basic components of pragmatic awareness first

•

Teach one specific speech set act at a time.

•

Provide lots of opportunity for practice.

•

Use authentic language examples

•

Encourage your students to become language researchers.

Providing Choices
Teaching students:
•

•
•
•

the components of pragmatic awareness:
o Context
o Roles
o Impact
o Goals
Cultural Awareness of the target language speech norms
Specific norms or rules for speech acts
A variety of phrases to use for different situations (in context)
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Use of expected pragmatic norms:
Correct level of formality
Correct level of respect for roles
Correct level of impact
= more inclusion, more opportunities,
stronger relationships

Non-Use of expected pragmatic
norms:
Incorrect level of formality
Incorrect level of respect for roles
Incorrect level of impact
= more exclusion, fewer opportunities,
weaker relationships

Notes:
_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Handout #5: Lesson Ideas for Teaching
Refusing
Within the context of

What is the goal of refusing?
To decline an invitation, offer, request or suggestion
How do we refuse?

directly or indirectly, we can
be polite, or very curt or
rude, depending on the
response we chose.

Either directly or indirectly

Direct refusals are either performative (I refuse), or show unwillingness or nonability:
No.
No, thank you.
I refuse.
I can’t

Softeners:
Offer a positive feeling or opinion: I’d love to come!
Show empathy: I realize you are in a difficult situation.
Use fillers: um, well, ah
Show gratitude: Thank you for the invitation

Indirect refusals are more complex, but offer more options. You can:
Express regret: I’m sorry I can’t come/I wish I could come.
Provide an excuse: I’m not feeling well.
Provide an alternative: I can do _____ in place of ________
Promise future acceptance: I’ll be available to do _____ next time.
Attempt to dissuade: You wouldn’t want me to come with you.
Criticize the requester: How can you ask such a thing?
Avoid responding non-verbally with silence, hesitation, physically leaving
Avoid responding verbally: change the topic, postpone, hedge
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Exercise – Contrastive Analysis for Refusals (adapted from Vellenga, 2011):
What are reasons for refusing requests/suggestions/invitations or offers? Pick one or
two specific types of requests and list common reasons in English speaking cultures for
refusing.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

How might someone from another non-English speaking culture refuse a request? Pick a
specific topic (invitation to party or dinner, suggestion of activities, offer of help) and
considering what you know about another specific culture, how might their refusal
response be different than a native or fluent English speaker?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Are there differences between the cultures you compared? How are they different?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Resources:
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet.
Routledge.
Vellenga, H. (2011). Teaching L2 Pragmatics: Opportunities for Continuing Professional Development.
TESL-EJ, 15(2).
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Handout #6: Lesson Ideas for Teaching
Apologizing
Goals for Apologizing:
To express regret; explain why an offence happened; to make amends; to repair
and maintain an important relationship
Speech Act Set for Apologizing:
1. Express the apology: I’m sorry; I apologize; Please forgive me
2. Take responsibility: It’s my fault (or lower; I didn’t see you, or I didn’t mean to; or
non-acceptance; It wasn’t my fault)
3. Explain the situation: The traffic was bad; I got lost
4. Offer repair or compensation: How can I make this up to you?
5. Promise it won’t happen again (specific to situation): I promise not to be late next
time.
Exercise: (adapted from Siegel, 2016) Create apology scenarios based on the following
prompts, then analyze each scenario for the elements of pragmatic awareness (context,
roles, impact, goal):
A. You were walking down the hallway at your school, reading a text message on your
phone and you accidentally bumped into a colleague and caused them to drop all the
papers they were carrying.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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Analysis: _________________________________________________________
______________________________________________________________________

B. You realized too late that you forgot to complete an important project for your boss
who is expecting you to give her that information for a presentation she must deliver
the next day, and now you have to explain why you didn’t do it.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Analysis: _________________________________________________________
______________________________________________________________________

C. You were backing your car out of a parking space at the mall and didn’t see the car
that had backed out of their space before you and you hit their car, causing minor
damage.
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Analysis: _________________________________________________________
______________________________________________________________________
Resources:
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.
Siegel, J. (2016). Pragmatics Activities for the Speaking Classroom, English Teaching Forum Volume 54, Number 1
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Handout #7: Lesson Ideas for Teaching
How to Close a Conversation
Goals for Closing a Conversation:
To end a conversation in a manner that maintains a good relationship between
speakers.
Standard Pattern for Closing a Conversation:
1. Shut-down: During the conversation, the people speaking make it clear to
each other that the conversation is at an end. They might summarize the
conversation or confirm points that were made, or express that they
enjoyed the conversation. This can take several exchanges.
2. Pre-closing: The speakers express to each other that they realize each
other’s goal to end their conversation. They use words such as, well, okay,
alright, thanks. This can also take several exchanges.
3. Terminal exchange: The final conversation end point for both speakers:
bye, good-bye, take care, have a good day, see you later, etc.

Exercise: Evaluate each of the three following conversations for pragmatic components
(context, roles, impact, goals), and see if you can identify the shut-down(s), preclosing(s) and terminal exchange of each one.

Sample Closing Conversation 1:
S1: Hey, it’s been fun talking but I really have to get going.
S2: Yeah. We should do this more often.
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S1: I know. We always have such a great time together.
S2: So, can you meet up again next week, same time and location?
S1: Uh, I think so. Let me check my schedule. Yes, this time next week would work for
me.
S2: Great! I’ll see you then.
S1: Okay. See you.
S2: Alright. Bye!
S1: Bye!

Sample Closing Conversation 2:
S1: Wow, it’s really late. I should be going.
S2: It’s not that late, and tomorrow’s Friday. I’m going to order another small plate.
S1: I have a long drive home, and I have to go to an early meeting tomorrow.
S2: I have to drive almost the same distance as you. It’s not that far.
S1: Yeah, but do you have to get up early?
S2: No, but you can sleep late on the weekend. Stay a little longer.
S1: I really can’t. We can do this another time again soon. I’ve got to go.
S2: Alright. I guess I don’t really need anything else to eat.
S1: Thanks, I appreciate it.
S2: Okay.
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S1: Alright.
S2: Here’s my portion of the bill.
S1: Thanks. I’ll go take care of it at the bar.
S2: Okay, see you next week.
S1: Yeah, see you next week.
S2: Bye.
S1: Bye.

Sample Closing Conversation 3:
S1: Do you have any more questions for me?
S2: No, I think that’s it for now.
S1: Well, if you have any questions later you can reach me during my office hours next
week. Okay?
S2: Yeah, thanks. Should I make an appointment to see you next week?
S1: No, we can talk after class.
S2: Okay.
S1: See you next Tuesday.
S2: Okay, see you then.
S1: Bye.
Practical Pragmatics Presenter Manual141

S2: Good-bye.

Key:
Conversation 1:
S1: Hey, it’s been fun talking but I really have to get going.

Shut -down

S2: Yeah. We should do this more often.

Pre-closing

S1: I know. We always have such a great time together.

Pre-closing

S2: So, can you meet up again next week, same time and location?

Pre-closing

S1: Uh, I think so. Let me check my schedule. Yes, this time next week would work for me.

Pre-closing

S2: Great! I’ll see you then.

Pre-closing

S1: Okay. See you.

Pre-closing

S2: Alright. Bye!

Terminal exchange

S1: Bye!

Terminal exchange

Conversation 2:
S1: Wow, it’s really late. I should be going.

Shut-down

S2: It’s not that late, and tomorrow’s Friday. I’m going to order another small plate.

(avoidance)

S1: I have a long drive home, and I have to go to an early meeting tomorrow.

Shut-down (repeat)

S2: I have to drive almost the same distance as you. It’s not that far.

(avoidance)

S1: Yeah, but do you have to get up early?

Shut-down (repeat)

S2: No, but you can sleep late on the weekend. Stay a little longer.

(avoidance)

S1: I really can’t. We can do this another time again soon. I’ve got to go.

Shut-down (repeat)

S2: Alright. I guess I don’t really need anything else to eat.

Pre-closing

S1: Thanks, I appreciate it.

Pre-closing

S2: Okay.

Pre-closing

S1: Alright.

Pre-closing

S2: Here’s my portion of the bill.

Pre-closing
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S1: Thanks. I’ll go take care of it at the bar.

Pre-closing

S2: Okay, see you next week.

Pre-closing

S1: Yeah, see you next week.

Pre-closing

S2: Bye.

Terminal exchange

S1: Bye.

Terminal exchange

Conversation 3:
S1: Do you have any more questions for me?

Shut-down

S2: No, I think that’s it for now.

Pre-closing

S1: Well, if you have any questions later you can reach me during my office hours next week. Okay? Pre-closing
S2: Yeah, thanks. Should I make an appointment to see you next week?

Pre-closing

S1: No, we can talk after class.

Pre-closing

S2: Okay.

Pre-closing

S1: See you next Tuesday.

Pre-closing

S2: Okay, see you then.

Pre-closing

S1: Take care.

Terminal exchange

S2: Good-bye.

Terminal exchange
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Handout #8: Where to Find More
Pragmatic Lesson Ideas Online and in Print
Online Resources:

US State Department: American English: Pragmatics and General English Teaching
https://americanenglish.state.gov/resources/teaching-pragmatics
https://www.americanenglish.state.gov

University of Texas Foreign Language Teaching Methods; Training Modules
https://coerll.utexas.edu/methods/modules/pragmatics/

University of Minnesota, Center for Research on Language Acquisition: Speech Acts
http://carla.umn.edu/speechacts/descriptions

American Speech-Language-Hearing Association: Social Language Use
http://www.asha.org/public/speech/development/Pragmatics/
http://www.asha.org/public/speech/development/PragmaticLanguageTips/

Other interesting sites to review for more information:
https://www.thoughtco.com/pragmatics-language-1691654
http://www.macmillandictionaries.com/MED-Magazine/August2009/54-LAPragmatics.htm
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Book Resources:

Teaching and Learning Pragmatics; Where Language and Culture Meet
Noriko Ishihara and Andrew D. Cohen, 2014, Routledge Publishers
https://www.amazon.com/Teaching-Learning-Pragmatics

An Introduction to Pragmatics: Social Action for Language Teachers
Virginia LoCastro, 2003, University of Michigan Press
https://www.amazon.com/Introduction-Pragmatics

Pragmatics: Teaching Speech Acts
Donna Tatsuki & Noel Houck, Editors, 2010, TESOL Publications
http://sites.tesol.org/Bookstore

An Introduction to Pragmatics: Social Action for Language Teachers
Noel Houck & Donna Tatsuki, Editors, 2011, TESOL Publications
http://sites.tesol.org/Bookstore

This list of websites and published books compiled as of June, 2017
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Pragmatics

pragmatics
pragmatics

how
pragmatic
awareness

“

pragmatics

”
https://www.youtube.com/watch?v=0xc0KUD1umw

pragmatics

Pragmatics

Semantics

Syntax

Morphology

Phonology

Phonetics

Elements of Linguistic
Communication

Structure

Phonetics
(speech
sounds)

Morphology
(words)

Phonology
(phonemes)

Pragmatics

Syntax
(phrases and
sentences)

Semantics
(literal meaning
of sentences)

Use

Temporal, Social,
Psychological Factors

Pragmatics
• Linguistics

• Modern linguistics

• Pragmatics
English
father
full
for

Latin
pater
plenas
per

Sanskrit
pitar
purnas
pari

The History of Modern Linguistics | Linguistic Society of America. (n.d.). Retrieved May 1, 2017, from https://www.linguisticsociety.org/resource/historymodern-linguistics
Horn, L., & Ward, G. (2008). The handbook of pragmatics (Vol. 26). John Wiley & Sons.

Modern Pragmatics
Principle of Conversation

Cooperative
Conversational Maxims

Conversational Implicature

pragmatics

Birner, Betty J. (2013). Introduction to pragmatics. Blackwell LTD. © [Books24x7 version] http://common.books24x7.com/toc.aspx?bookid=49637.

Grice’s Principles working together
• Cooperative Principle of Conversation

• Gricean Maxims (Grice’s Maxims/Conversational Maxims)
accurate information
enough information
information relevant
presented clearly, without ambiguity
Birner, Betty J. (2013). Introduction to pragmatics. Blackwell LTD. © [Books24x7 version] http://common.books24x7.com/toc.aspx?bookid=49637.

• Conversational Implicature
Conversational
Implicature

Q: Are Jim and Alice coming to the
party tonight?
A: Their son is sick.
Implied meaning

When all three principles work
together, conversation is clear and
both parties understand what is
literally said and what is implied

Grice's
Maxims
Cooperative
Principle

Birner, Betty J. (2013). Introduction to pragmatics. Blackwell LTD. © [Books24x7 version] http://common.books24x7.com/toc.aspx?bookid=49637.

Where Pragmatics is today

social

pragmatic
competence
communicative language
teaching

Communicative
Competence

“

Communicative Competence

”
CLT
communicative competence
(Communicative Language Teaching: focus on communicative ability in the target language as the
primary goal, as opposed to the Grammar Translation method, which does not emphasize
interpersonal communication)

Linguistic
Competence

Sociolinguistic
Competence

Communicative
Competence

Noam Chomsky,
1957, 1965

Dell Hymes,
1967, 1972

Dell Hymes,
1967, 1972

Celce-Murcia, M. (2008), Rethinking the role of communicative competence in language teaching, Intercultural language use and language learning, pp
41-57, Springer Science + Business Media B.V.

Communicative
Competence

Grammatical
Competence

Pragmatic
Awareness

Sociolinguistic
Competence
Celce-Murcia, M. (2008), Rethinking the role of
communicative competence in language
teaching, Intercultural language use and
language learning, pp 41-57, Springer Science +
Business Media B.V.

Strategic
Competence

Communicative
Competence

Pragmatic
Competence
Pragmatic
Awareness

pragmatic awareness

rules

speech act set

pragmatic awareness

Dialogue 1

Ø Excuse me, but
do you have the
time?
Ø Yes, it’s 3
o’clock.
Ø Thank you.
Ø You’re welcome.

Dialogue 2

Ø Hey, got the
time?
Ø It’s 3.
Ø Thanks.
Ø Sure.

Where could each
dialogue be
happening?
How well might the
speaker and listener
know each other in
each dialogue?
Is there a power
dynamic at play?

Pragmatic Awareness
• Context

• Impact

• Roles

• Goals
requesting

context
1. Where

when

language

physical location, time of day,
action happening at time, etc.
casual, familiar, formal,
professional, etc.

context
background
knowledge

social
relationship

gender, age, race, ethnicity,
culture, education, profession,
neighborhood, etc.
strangers, acquaintances,
friends, family, classmates, work
colleagues, etc.

roles
power dynamic

Even if unacknowledged, is one
person subordinate or superior
to the other?
• Employee and boss?
• Parent and child?
• Student and professor?
• Lawyer and judge?
• Doctor and patient?

impact
of imposition

1
Low
Impact

2

3

degree
impact

4

5

6
High
Impact

Vellenga, H. (2011). Teaching L2 Pragmatics: Opportunities for Continuing Professional Development. TESL-EJ, 15(2).

• Different cultures have different implicit degrees of imposition
attached to certain information or desires:
• In US American culture generally it would be considered a high
imposition to ask about how much money someone makes or has, or
if they are willing to lend you thousands of dollars
• On the other hand, asking to borrow a pen or pencil, or to know your
name is generally a very low impact request

goal
• Requesting: something
tangible or a favor
• Apologizing: seeking
forgiveness, making amends
• Closing: ending a conversation
politely (so as not to offend)

greet

ØHello, I’m _______, nice to meet
you.
ØWhere do you teach?
ØHow have you been?
ØWhat brings you to this workshop?

ØHello, Professor Martin!
ØI don’t know if you remember
me, but I was in your Linguistics
class last year.
ØI’ll be taking your Methodology
class this summer.

ØHello!
ØOf course! It’s very nice to see
you again.
ØThat’s great! What have you
been doing since last year?

Zeff, B.(2016). The pragmatics of greetings: teaching speech acts in the EFL classroom, English Teaching Forum, Volume 54,
Number 1, pp 2-11

Conversation
ØHello, Professor Martin!
ØHello!
ØI don’t know if you remember me, but I was in your
Linguistics class last year.
ØOf course! It’s very nice to see you again.
ØI’ll be taking your Methodology class this summer.
ØThat’s great! What have you been doing since last
year?
ØI’ve almost finished my required classes and I hope to
graduate next year.
ØWonderful to hear. My next class starts in a few
minutes so I need to get going. See you soon!
ØThanks! See you soon!

Pragmatic Analysis
Context: Conversation happening on school campus,
outside of classroom, between classes.
The language used is a bit more formal, due to power
dynamic difference and social distance.
The speakers share background relating to the subject
the student is studying and the professor is teaching; the
school they are at; could be cultural or location
background in common as well.
Social distance is in the middle or perhaps a bit distant
(probably not very close).
Roles: Professor has higher power role here
Impact: Relatively low – the only danger is loss of face if
the professor does not remember the student, which
would have increased the impact on one or both
speakers
Goals: This greeting is about maintaining an ongoing
professional relationship, possibly more important to the
student than the professor

Wrap-Up for Day 1
o Was there a point at which you got stuck and didn’t understand what we were going over?
o What did you learn or realize you wanted to learn more about?
o What questions do you have about pragmatics and pragmatic awareness now?

pragmatic awareness

Economidou-Kogetsidis, M. (2016). Variation in evaluations of the (im)politeness of emails from L2 learners and perceptions of the
personality of their senders. Journal of Pragmatics, 106, 1–19, p. 6

Economidou-Kogetsidis, M. (2016). Variation in evaluations of the (im)politeness of emails from L2 learners and perceptions of the
personality of their senders. Journal of Pragmatics, 106, 1–19

Economidou-Kogetsidis, M. (2016). Variation in evaluations of the (im)politeness of emails from L2 learners and perceptions of the
personality of their senders. Journal of Pragmatics, 106, 1–19, p. 16

“
”
pragmatic failure

divergence

ability

choice

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge. p. 77

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.

Contrastive Analysis

smiling at stranger

Abe, J. et al., 1998. Culture in Action: Classroom Activities for Cultural Awareness. Japan: Nan’Un-Do

basic components
one

speech act set
opportunity for practice

authentic language
language researchers

components

§ Cultural Awareness
§ Specific norms
variety of phrases

Refusing
refused
offered
invitation
invitation
request
suggestion

What is the goal of refusing? To decline an invitation, offer, request or suggestion

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.

I’d love to come!
I realize you are in a difficult situation.
um, well, ah
Thank you for the invitation

Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge.

reasons

Apologizing

How do we apologize?
speech act set

I’m sorry I apologize Please forgive me
It’s my fault
It wasn’t my fault

I didn’t see you

I didn’t mean to

The traffic was bad I got lost
How can I make this up to you?
I promise not to be late
next time.
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge., p. 63-64
Siegel, J. (2016). Pragmatics Activities for the Speaking Classroom, English Teaching Forum Volume 54, Number 1 . p. 14

apology scenarios

Closing Conversations
Ø Hey, it’s been fun talking but I really have to get
going.
Ø Yeah. We should do this more often.
Ø Yeah, I know we always have such a great time
together.
Ø So, can we meet up again next week, same time
and location?
Ø Uh, I think so. Let me check my schedule. Yes, this
time next week would work for me.
Ø Great! I’ll see you then.
Ø Okay. See you.
Ø Alright. Bye!
Ø Bye!

ØIt was nice talking to you.
Bye.
ØIt was nice talking to you,
too. Good-bye

• Shut-down

• Pre-closing
well okay alright thanks
• Terminal Exchange
Ishihara, N., & Cohen, A. D. (2014). Teaching and Learning Pragmatics: Where Language and Culture Meet. Routledge, p. 158

Ø Hey, it’s been fun talking but I really have to get going.

(Shut-down)

Ø Yeah. We should do this more often.

(Pre-closing)

Ø Yeah, I know we always have such a great time together.

(Pre-closing)

Ø So, can we meet up again next week, same time and location?

(Pre-closing)

Ø Uh, I think so. Let me check my schedule. Yes, this time next week would work for me. (Pre-closing)
Ø Great! I’ll see you then.

(Pre-closing)

Ø Okay. See you.

(Pre-closing)

Ø Alright. Bye!

(Terminal exchange)

Ø Bye!

(Terminal exchange)

Context: in a public space; casual language; share some background knowledge; social relationship is fairly
close. Roles: fairly equal. Impact: little impact to each other. Goal: to maintain an ongoing friendship.

US Department of State American English website:

• https://www.americanenglish.state.gov/resources/teaching-pragmatics

https://www.americanenglish.state.gov

https://coerll.utexas.edu/methods/modules/pragmatics/

http://carla.umn.edu/speechacts/descriptions

http://www.asha.org/public/speech/development/Pragmatics/

Teaching and
Learning
Pragmatics,
Ishihara & Cohen

An Introduction
to Pragmatics,
LoCastro

Pragmatics:
Teaching Speech
Acts,
TESOL Press

Pragmatics:
Teaching Natural
Conversation,
TESOL Press

motivate

interest in learning

Kim, H. (2016). An investigation into EFL learners’ perception towards L2 pragmatic instruction, Theory and practice in language studies, Vol 6, No 3, pp 452-462

already knew

Kim, H. (2016). An investigation into EFL learners’ perception towards L2 pragmatic instruction, Theory and practice in language studies, Vol 6, No 3, pp 452-462

improving their intercultural
communication skills

Kim, H. (2016). An investigation into EFL learners’ perception towards L2 pragmatic instruction, Theory and practice in language studies, Vol 6, No 3, pp 452-462

Thank You!

